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ABSTRACT 


This  study  was  concerned  with  the  leadership  behavior 
of  the  provincial  superintendent  of  schools.  The  theoretical 
approach  used  in  the  research  was  based  upon  a  combination  of 
the  social  role  theory  and  Halpin’s  leadership  theory.  The 
theory  of  social  role  states  that  how  an  incumbent  of  a  uosition 
behaves  deuends  upon  his  personal  qualities  and  skills  in 
interaction  with  the  expectations  of  people  in  reference  posi¬ 
tions.  Halpin's  theory  of  leadership  states  that  there  are  two 
important  dimensions  to  effective  leader  behavior:  Initiating 
Structure  and  Consideration. 

The  problem  in  this  study  was  to  i(ientify  to  what 
extent  there  may  be  divergence  between,  and  conflict  within, 
the  existing  patterns  of  expectations  and  perceptions  in  the 
two  dimensions  of  leadership  behavior  of  British  Columbia 
district  superintendents,  as  view^ed  by  the  subordinate  super¬ 
visory  personnel. 

The  study  involved  eleven  superintendents,  182  urin- 
cipals,  seventy-seven  vice-principals,  and  thirty-seven  mis¬ 
cellaneous  supervisors  in  eleven  of  the  larger  superinten¬ 
dencies  of  British  Columbia.  The  instrument  used  in  the 
study  was  the  District  Superintendent  Leader  Behavior 
Description  Questionnaire  adapted  from  Halpin’s  LBDQ. 
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The  hypotheses  of  the  study  were: 

1)  There  is  a  divergence  to  a  significant  degree  between 
the  expected  and  perceived  behavior  of  superintendents 
as  viewed  by  the  subordinate  supervisory  personnel  as 
a  group. 

2)  There  are  significant  differences  among  sub-groups 
relative  to  their  expectations  and  perceptions  of  the 
behavior  of  superintendents. 

3)  There  are  significant  differences  between  superinten¬ 
dents  in  the  behavior  both  as  expected  and  as  per¬ 
ceived  by  their  respective  subordinate  supervisory 
personnel . 

To  test  Hypotheses  One  and  Two  the  nonparainetric 
tests,  The  Wilcoxon  matched-pairs  signed-ranks  test  and  the 
Friedman  two-way  analysis  of  variance  by  ranks  test,  were 
employed.  To  test  Hypothesis  Three,  analysis  of  variance  was 
used. 

The  findings  of  the  study  indicated  a  significant 
divergence  between,  and  conflicts  within,  the  expected  and 
perceived  behavior  of  the  superintendent.  The  findings  also 
showed  that  there  are  significant  differences  in  the  behavior 
patterns  of  individual  superintendents. 
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CHAPTER  I 


INTRODUCTION 

The  position  of  the  provincially  appointed  super¬ 
intendent  of  schools  in  Canada  is  a  relatively  new  one  about 
which  a  great  deal  remains  to  be  learned.  Historically,  the 
first  provincial  inspectors  date  back  to  IS50  when,  in  Upper 
Canada,  they  were  appointed  on  a  part-time  basis. ^  In  that 
period,  not  all  inspectors  were  certificated  teachers.  How¬ 
ever,  by  the  latter  part  of  the  century  most,  if  not  all, 
provinces  and  the  Northwest  Territories,  had  made  professional 
certification  and  several  years  of  teaching  experience  a 
statutory  prerequisite  for  the  position.^  The  duties  of 
these  early  officials,  as  Phillips  writes,  were  strictly 
regulatory:  ’^In  supervision  the  early  inspectors  were 

expected  to  be  no  more  than  the  name  implied,  estimators  of 
the  adequacy  of  the  teacher. ’’3 

A  major  change  of  emphasis  in  the  functions  of  the 
inspector  took  place  in  western  Canada  in  the  1930^ s  and 
1940 ^s  with  the  development  of  the  large  areas  of  school 

^Charles  E.  Phillips,  The  Development  Of  Education 
In  Canada  (Toronto:  W.  J.  Gage  and  Company,  1957 ) ,  P*  246. 

2 Ibid. ,  pp.  246-249. 

3lbid. .  p.  249. 
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administration.  Byrne  has  written:  ’^While  the  office  of 

provincial  inspector  had  its  origins  in  the  province  of 

Ontario,  that  of  provincial  superintendent  is,  perhaps,  more 

truly  western  in  genesis. In  Alberta,  following  the  school 

district  reorganization  of  1936,  the  office  of  public  school 

inspector  was  reconstituted 

.  .  .  into  that  of  divisional  superintendent,  attached 
to  a  divisional  or  large-area  board,  with  specified 
advisory  and  counselling  functions.  While  the  full 
title  accorded  this  official  was  Inspector  or  Super¬ 
intendent  of  Schools,  implying  the  performance  of  reg¬ 
ulatory  functions  for  the  provincial  department,  he 
became  in  effect,  the  chief  education  officer  of  the 
local  school  authority. 5 

Similarly,  in  British  Columbia,  subsequent  to  the 
emergence  of  large  school  districts  in  1946,  recognition  was 
given  the  inspector  as  a  key  educational  official  in  his  area. 
This  was  effected  through  a  provision  in  The  School  Act  which 
permitted  the  local  board  to  appoint  the  inspector  as  an 
executive  officer.^  Later,  further  recognition  was  given 
the  changing  functions  of  the  inspector,  by  officially 


^T.  C.  Byrne,  ’^The  Evolution  of  the  Provincial 
Superintendent,”  The  Canadian  Superintendent .  V  (May, 
1937),  p.  9. 

^Ibid. .  p.  10. 

^Government  of  the  Province  of  British  Columbia, 
Manual  of  the  School  Law  and  Rules  of  the  Council  of 
Public  Instruction  (Victoria:  The  Queen*s  Printer,  195^), 
Sections  10  and  11,  pp.  14-13. 
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changing  his  title  to  that  of  District  Superintendent  of 
Schools* 

Even  in  those  provinces  not  giving  ^  .jure  recognition 

to  the  superintendent  as  chief  educational  officer  of  his 

area,  the  position  has  changed  not  only  in  legal  definition 

and  in  title  but  also  in  practice.  Ready,  in  his  study  of 

Saskatchewan  superintendents,  states: 

By  virtue  of  his  key  position  and  through  the  exercise 
of  his  leadership,  the  superintendent  determines  to  a 
large  degree  the  educational  effectiveness  of  the  larger 
unit  of  administration  to  which  he  is  assigned.' 

Finlay,  after  examining  the  situation  in  Alberta,  concluded 

that  school  boards  attached  greatest  significance  to  the 

provincially  appointed  superintendent's  role  as  the  instruc- 

tional  leader. ° 

To  provide  this  leadership,  Prueter  states  that  the 
superintendent  must  be  concerned  with  co-ordinating  the 
efforts  of  many  people  toward  the  attainment  of  goals.  He 
writes: 

It  follows  that,  in  the  exercise  of  leadership,  the 


^Laurence  M.  Ready,  "The  Preparation  Needs  Of  Super¬ 
intendents  In  Large  Administrative  Units  In  Saskatchewan" 
(unpublished  Doctoral  dissertation.  The  University  of 
Alberta,  Edmonton,  1961),  p.  4. 

^J.  H,  Finlay,  "Expectations  Of  School  Boards  For  The 
Role  Of  The  Provincially  Appointed  Superintendent  Of  Schools 
In  Alberta"  (unpublished  Master* s  thesis,  The  University  of 
Alberta,  Edmonton,  1961),  pp.  104-105. 


w 


t  ,)( I  j ‘j  •  II ,  c  I  'i  u  --I- o  i  '■  -J  I  ■  <■  0\/  t. X »  X vf  ’~.X il  i .  nilflj) 


s%r. 


IK/ j  sji  .1  ■  tii '''.C  ^i!2  ■  ^ 


hl'i  "iic  '•eoi'i’l'-  .ri.i()j..  .  :-■•  >  i 

..  J--I  J.^;  '‘J.  I.j.  '(lltl.  Jo;.  .1 


:  :-'..i  VClCt  I'-X  rif>vii 

I  '  i.  vi.  :v/  .i*T.  Uli  one  f 


’  4  *  V-'  <*  ■ 


-(  vnuer.  r.i':  1. 


.  noj.JX.::oj  o 

* 

t  I  '  i'.'k-i  nx  Cc.X/3  iJviij  sXfciXt? 
.  .  c,  .  .  iii. 


iJ  I) 


t  t.. 

T'^:.  'i  •  X 


r 


::)F)  m;.-  :;i.'  * 


t  *• 


V  j.  r ;  ■ 

c  -■  Oi. 


i '  •  I  J  4  :  f i 


■'  Xi  '-'.Xfi  l.L>  .-’  V  V- 

,.•  .  jXiir:‘i.>.v  .1.  j 

'•'.I  i  l.J  \‘l..X 

..Jr  i i‘  Ji  -L. 


J. . .  4  X  -iL'iJ.  *  e.-'c.  ’''i.j  I  .  X  .(  ax  '  ‘i-'v/  (  XnX  i 


.kJ  0.1  3L 


-  i.  .  ■J'sitTi  Pl'iJ  (.4W  ‘/.i../* 


f'j  ^  X  -  )  *  .  ■  JL  O  ./  V  .■  1-4  .>  ..XJ  V.‘  '  .1.  t.  '  1  -  .4^  O  J  /-  I  (  1  (»J 

^  jai,.  ii'*J*‘»X*x5ix/u:':  .J  vT '.J xxxCiiXVO*iq 

.  /u-  X  X£ftoiJ 


t^i.v  J  ..J  ,.  ^A-Jri  '  ,  '  /i  ^  XitF-'I Jf  i  j.  ^.LiiJ  C/XJXVXj'i"!  01 


•r  .  xjfixir  -I  1.  i  Jcvtf  ber -4  r. 


to  J'.i..  J  j\X  01:  J  ij'i.  ’..’O^  J. 


Ji.i*  li 


v>  '  X  '  4  #  '  Cl 


M  J  iw 


xeeX  1<.  f/n.  _  ,Jon.J  swcXXo'l  Ji 


i‘  . 


cl  or  '  t.^  r.Viv:  9;.  I 


M  I 


,  .X  1  »  . 


' '  ‘  / .  ..* »  •  .  ri  r  c-  J  X I  -  *  .C  0  f-  J-T^  X  . .  J.  r . ; . 

;c  Y  ■  :iO  i-i.  .  J  A.XJ..  J'l-x.v:.!.:)  Xc'. 

•  •  ^  4  fx  J-  *  .  .4/ 


.-i.X'Jxx 

.  c  X  ^  ai> ) 


'I 

Jr  ■' 
a  ■■  i;7l 


SiCv  . 


Ic 


J.'  ‘.  .  J-  .  :u  Eiic  X  J.-  ..  L 
■'  ..x‘t.1  ,  x  „ 

I  ^  ?.  * 


4  . 


r ,  - ;  ., 


r  .  i. 


» 


■  i  c  xj.  j  ’  x.J’i'‘o"XA  n. 


,1.  4  .  -Iv/.-.J. 


,  J  .-'i&diA 


4 


Canadian  superintendent  has  changed  his  way  of  working. 
He  has  attempted  to  analyze  the  conditions  under  which 
lasting  improvement  in  people  (and  hence  in  educational 
results)  can  be  realized.  The  direct  frontal  attack  of 
class-room  observation  followed  by  critical  analysis  has 
ceased  to  be  the  major  technique  he  employs.  Even  in 
the  use  of  this  technique  the  focus  has  been  changed  and 
he  has  done  much  to  develop  the  attitude  that  he  is  a 
partner  in  the  process  of  educational  attainment  and 
improvement , ^ 


I .  THE  PROBLEM 


Although  in  theory,  law,  and  practice,  the  importance 
of  the  superintendent’s  position  is  recognized,  there  appears 
to  be  some  confusion  in  the  definition  of  the  role  he  should 
play.  Is  he  to  be  a  supervisor,  an  administrator,  or  an 
inspector?  It  is  with  this  general  problem  that  this  study 
is  concerned, 

Mowat  states  that 

.  .  .  there  are  indications  that  the  status  of  the  super¬ 
intendent  has  created  for  him  a  somewhat  anomalous 
position.  There  are  conflicting  demands  upon  his  time; 
supervision  is  his  main  function,  but  he  is  subject  to 
pressures  to  perform  many  administrative  duties,  for  his 
status  with  his  board  may  be  not  better  than  his  admin¬ 
istrative  performance  for  the  board. 

The  school  acts  of  the  provinces,  although  adding 

responsibilities  of  a  supervisory  and  advisory  nature. 


9k.  F. 

Superintendent , 

p.  13  • 


Prueter,  ’’The  Changing  Role  of  the  School 
”  Canadian  Education,  XII  (September,  195^), 


10g,L.  Mowat,  ’’The  School  Superintendent  in  Alberta,” 
The  Canadian  Superintendent ,  V  (May,  1957) ,  P*  29 
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continue  to  stress  the  importance  of  the  traditional  regula¬ 
tory  function  of  the  superintendent. 

In  British  Columbia,  one  of  the  specific  duties  of  the 
superintendent  is  the  inspection  of  schools  and  teachers. 

The  School  Act  states  that  the  superintendent  must: 

(j)  Submit  to  the  Superintendent  of  Education  before  the 
close  of  each  school-year  a  report  upon  the  general 
efficiency  of  each  school  in  the  superintendency, 
and  make  one  copy  of  such  report  available  to  the 
principal  of  the  school; 

(k)  At  some  time  in  the  school-year,  formally  inspect, 
or  cause  to  be  inspected  by  a  person  duly  authorized 
in  that  behalf  by  order  of  the  Council  of  Public 
Instruction,  the  work  of:- 

(i)  Each  teacher  in  the  school  district  authorized 
to  teach  under  a  non-permanent  certificate  of 
qualification;  and 

(ii)  Each  teacher  on  probationary  appointment  in 
the  school  district;  and 

(iii)  Any  teacher  in  the  school  district  with  respect 
to  whom  the  Board  or  the  Superintendent  of 
Education  requests  a  report;  and 

(iv)  Any  teacher  in  the  school  district  who,  on  or 
before  the  thirty-first  day  of  March  in  that 
school-year  request  that  a  report  be  made  with 
respect  to  himself; 

and  may,  at  any  time  during  the  school-year,  formally 
inspect  the  work  of  any  other  teacher  in  the  school 
district.il 

Similarly,  in  Alberta,  The  School  Act  is  quite  specific 
about  this  function  of  the  superintendent:  ’^The  superintendent 


llGovernment  of  the  Province  of  British  Columbia, 
op.  cit . .  pp.  13-14. 
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shall  exercise  the  powers  of  an  inspector  of  schools  with 
respect  to  the  total  area  to  which  he  is  assigned  by  the 
Minister 

Students  of  the  position  of  superintendent,  however, 
contrast  this  legal  role  of  '^critic”  and  ’^evaluator'^  with 
the  role  of  "leader.”  They  are  hopeful  that  the  superinten¬ 
dent's  approach  to  the  school  and  classroom  is  changing  from 
that  of  "inspection,"  which  involves  regulatory  behavior,  to 
one  of  "supervision,"  which  involves  leadership  behavior. 

Flower  defines  supervision,  in  its  broadest  sense,  as  being 
".  .  .a  function  of  superintendent,  principal,  and  teacher.  .  . 
directed  toward  improvement  of  the  educative  process. 

In  noting  a  change  in  the  role  of  the  superintendent. 
Flower  has  stated: 

As  recently  as  thirty  years  ago,  much  of  the  work  of 
the  Canadian  inspector  of  schools  was  indeed  "inspection" 
in  a  narrow  sense  ....  the  inspector's  primary  duty 
was  to  see  that  the  course  of  studies  was  being  followed 
and  the  school  law  and  regulations  observed. 

Today ^s  inspector  —  or  superintendent  as  he  is  now 
called  in  some  provinces  —  is  concerned  more  than  ever 


l^Government  of  the  Province  of  Alberta,  The  School  Act . 
Chapter  297  of  the  Revised  Statutes  of  Alberta,  1955,  with 
amendments  up  to  and  including  195^,  Section  199,  P*  69. 

13George  E.  Flower,  "Some  Problems  of  the  Superintendency 
in  Canada,"  Canadian  Education,  VIII  (September,  1953),  P»  9. 
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with  the  quality  oi  instruction  .  ,  ,  ,  the  service 
which  the  superintendent  can  render  has  come  to  be  his 
predominant  concern,  rather  than  the  mere  auditing  or 
review  of  school  functioning, 

Andrews,  in  summing  up  the  views  of  theorists,  lists 
the  two  essential  characteristics  of  good  leadership: 

In  the  light  of  present  knowledge  .  .  .  if  an  admin¬ 
istrator  is  to  be  a  good  leader,  he  must  establish  good 
relations  among  his  subordinates  and  between  himself 
and  his  subordinates.  At  the  same  time  he  must  show 
strong  initiative  in  structuring  the  problems  and  activ¬ 
ities  of  the  group  so  that  the  group  may  accomplish  its 
goals. 

It  would  appear  that  the  classroom  teachers  would  agree 
with  Flower  and  other  theorists  that  the  superintendent  does 
not  exercise  effective  leadership  by  writing  reports  on 
schools  and  teachers.  In  a  study  conducted  by  the  British 
Columbia  Teachers^  Federation  in  1959,  teachers  rated 
’’Writing  reports  regularly  on  teachers,”  as  the  least  pop¬ 
ular  supervisory  practice;  and  ’’Giving  advice  on  request,” 
as  the  most  popular  supervisory  practice.”!^ 

It  becomes  evident,  therefore,  that  there  is  potential 
conflict  in  the  role  of  the  superintendent.  On  the  one  hand, 


^^George  E,  Flower  and  Freeman  K.  Stewart  (eds.). 
Leadership  in  Action:  The  Superintendent  of  Schools  in 
Canada  (Toronto:  \‘K  J.  Gage  and  Company,  195^ ) ,  p.  xiii . 

H.  M.  Andrews,  ’’Recent  Research  in  Leadership,” 
Canadian  Education,  XIV  (September,  195^),  P»  24. 

l^British  Columbia  Teachers’  Federation,  Report  of 
the  Supervision  Practices  Committee  on  Results  of  Questionnaire 
to  Teachers  (Vancouver:  December,  1959) ,  pp.  7-9. 
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he  must  criticize  and  evaluate;  on  the  other,  he  is  expected 
to  advise  and  to  provide  leadership.  A  very  pertinent  ques¬ 
tion  arises:  Are  the  ^  jure  evaluatory  powers  of  the 
superintendent  compatible  with  his  supervisory  function?  In 
answer,  Savard  paints  a  sensitive  picture: 

As  a  school  inspector,  every  time  I  was  required  to 
evaluate  the  teaching  personnel  by  a  precise  and  frac¬ 
tional  mark,  I  had  the  impression  of  showing  a  serious 
lack  of  respect  for  a  human  being.  Conscious  that  I 
was  wounding  the  personality  of  each  teacher  by  directly 
undermining  his  sense  of  security,  which  is  the  basis  of 
all  emotional  stability  and  indispensible  condition  of 

efficiency .^7 


Can  the  superintendent  provide  his  most  effective 
leadership  while  this  potential  conflict  in  his  role  exists? 
Since  he  is  legally  expected  to  be  both  inspector  and  super¬ 
visor,  he  in  fact  occupies  two  roles  which  can  lead  to  role 
conflict  and  impair  his  leadership.  The  extent  to  which 
this  conflict  actually  develops  and  becomes  real  will  depend 
upon  one  factor:  the  congruence  between  expectations  and 
perceptions  of  the  superintendent's  leader  behavior  held  by 
the  reference  groups  with  which  he  is  involved  in  the  process 


of  supervision. 

In  performing  his  various  functions,  the  superintendent 
works  with  a  number  of  major  reference  groups  such  as  school 
board  members,  subordinate  supervisory  personnel,  teachers. 


17Michel  Savard,  '^Supervision  as  Opposed  to  Admin¬ 
istration,”  Flower  and  Stewart  (eds.),  0£.  cit .  .  p.  155- 
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and  parents.  Each  or  these  groups  has  expectations  regard¬ 
ing  the  role  of  superintendent.  Each,  also,  has  perceptions 
of  how  the  superintendent  performs  his  role.  The  problem, 
which  is  the  concern  of  this  study,  is  to  determine  to  what 
extent  there  may  be  conflict  between  the  expected  and  per¬ 
ceived  behaviors  of  the  superintendent  as  viewed  by  a  major 
reference  group. 

II.  SIGNIFICANCE  OF  THE  PROBLEM 

vVith  the  establishment  of  large  school  districts  and 
the  rapid  expansion  of  school  systems  resulting  from  the 
population  explosion  of  the  1950^ s  and  1960^ s,  the  school 
superintendent  has  come  to  be  recognized  as  the  chief  educa¬ 
tional  officer  of  the  local  unit  of  administration.  His 
functions  may  be  classified  as  regulatory,  advisory,  and 
supervisory. 

While,  initially,  supervision  was  a  superintendent- 
teacher  relationship,  today  it  has  been  extended  to  involve 
a  superintendent-principal-teacher  relationship.  As 
districts  grew  in  size,  the  consolidations  of  schools  took 
place,  and  the  curriculum  was  broadened,  the  duties  of  the 
principal  took  on  a  wider  aspect  than  ’^mere  classroom  teacher 
and  keeper  of  discipline . Andrews  writes: 

l^Prueter,  op.  cit . ,  p.  5. 
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With  the  introduction  of  the  school  division  the 
inspector  became  a  superintendent  with  a  multiplicity 
of  new  duties  which  reduced  the  amount  of  personal 
attention  which  he  could  give  to  individual  schools  in 
his  jurisdiction.  Moreover,  these  factors  coincided 
with  a  new  realization  of  the  importance  of  supervision 
in  the  schools  together  with  an  awareness  that  much  of 
the  required  supervision  could  be  adequately  performed 
only  by  a  person  who  was  involved  in  the  daily  life  of 
the  school  rather  than  by  a  periodic  visitor, 

Consequently,  many  of  the  duties  formerly  performed 
by  the  superintendent  have  been  taken  over  by  subordinate 
supervisory  personnel.  The  Report  of  the  Royal  Commission 
in  British  Columbia  recognized  the  importance  of  the  prin- 
cipalship  when  it  stated:  ”The  schools  are  the  productive 
units  of  the  educational  system,  and  the  school  principals 
occupy  key  positions  and  carry  heavy  responsibilities, 
Prueter  pointed  out  that  in  todays s  large  school  districts, 
the  middle  group  of  subordinate  supervisory  personnel 
includes  not  only  principals  but  also  vice-principals  and 
miscellaneous  supervisors,^! 

If  the  superintendent,  today,  is  to  provide  instruc¬ 
tional  leadership,  he  must  exercise  this  function  through 


!9j,  H,  M.  Andrews,  ’’Duties  of  School  Principals  in 
Alberta,”  p,  1,  Cited  in:  Government  of  the  Province  of 
Alberta,  Report  of  the  Royal  Commission  on  Education  in 
Alberta  (Edmonton:  The  Queen’s  Printer,  1959) ,  p ,  20E7 

20Government  of  the  Province  of  British  Columbia, 
Report  of  the  Royal  Commission  on  Education  (Victoria;  The 
Queen’s  Printer,  196oT7~'F^~'^3^« 


^!prueter,  ££.  cit .  ,  p.  10. 
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his  intermediate  group.  Therefore,  the  expectations  and 
perceptions  of  this  group  relative  to  the  superintendent's 
leader  behavior  may  play  an  important  part  in  determining 
his  effectiveness.  Chase  discovered  that  teachers^  satisfac¬ 
tion  in  working  in  a  school  system  was  dependent  upon  the 
congruence  between  their  expectations  and  perceptions  of  the 
leadership  given  by  the  supervisory  officers. 22  Studies  of 
leadership  theory  indicate  that  to  be  a  successful  leader, 
that  is,  to  obtain  the  goals  of  the  institution,  the  incumbent 
of  a  position  of  leadership  must  establish  good  inter-personal 
relations  with  his  subordinates.  In  other  words,  the  person 
in  a  position  of  leadership  must  satisfy  the  expectations  of 
the  subordinates  towards  his  leader  behavior.  It  is  import¬ 
ant,  therefore,  to  discover  whether  or  not  there  is  diver¬ 
gence  between  the  expectations  and  perceptions  of  the 
subordinate  supervisory  officers  relative  to  the  superinten¬ 
dent's  leader  behavior.  It  is  also  salient  to  determine 
whether  or  not  conflicts  exist  within  these  expectations  and 
perceptions. 

An  analysis  of  the  expectations  and  perceptions  of 
the  leader  behavior  of  the  superintendent  should  give  some 

22Francis  S.  Chase,  ’^How  To  Meet  Teachers »  Expecta¬ 
tions  of  Leadership,’^  Administrator’ s  Motebook^  I  (April, 
1953). 
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insight  into  the  problem  of  whether  or  not  it  is  possible  to 
merge  both  inspectorial  and  supervisory  functions  in  one 
position  and  still  obtain  what  Savard  terms  "functional 
unity 


III.  DELIMITATION  OF  THE  PROBLEIVI 

Although  it  would  be  useful  to  study  the  relation¬ 
ships  of  the  school  superintendent  to  all  reference  groups  — 
supervisors,  principals,  teachers,  etc.  —  such  a  project  is 
an  undertaking  beyond  the  scope  of  a  study  of  this  kind.  It 
is,  therefore,  necessary  to  limit  the  investigation  to  the 
subordinate  supervisory  personnel;  the  most  important 
reference  group  through  which  the  district  superintendent  in 
British  Columbians  larger  school  districts  exercises  his 
leadership  role.  This  group  includes  persons  in  the  posi¬ 
tions  of  principal,  vice-principal,  directors  of  instruction, 
supervisors,  consultants,  and  special  counsellors. 

The  study  is  further  limited  to  an  investigation  of 
the  divergence  between  expected  and  perceived  behaviors  as 
they  relate  to  the  two  dimensions  of  leadership  termed  by 
Halpin_ Initiating  Structure  and  Consideration.^^ 

The  study  will  also  examine  inter-group  conflicts 


23savard,  0£.  £it . ,  p.  23. 
24infra,  pp.  17-lS. 
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relative  to  expectations  and  perceptions.  The  sub-groups 
will  be  established  on  the  bases  of  position,  sex,  certifica¬ 
tion,  areas  of  responsibility,  and  years  of  total  experience 
under  present  superintendent. 

Finally,  the  thesis  will  examine  the  expectations  and 
perceptions  relative  to  each  superintendent  to  determine  if 
there  are  significant  differences  between  their  behaviors, 
or  between  the  expectations  of  their  behaviors. 

The  delimited  problem  may  be  stated  in  terms  of  the 
following  three  questions  which  this  study  will  attempt  to 
answer: 

1)  What  degree  of  divergence  is  there  between  the 
expected  and  perceived  behaviors  of  superintendents 
as  viewed  by  their  subordinate  supervisory  personnel? 

2)  Are  there  significant  differences  between  sub-group 
expectations  and  perceptions  of  superintendents^ 
behaviors? 

3)  Are  there  significant  differences  between  the 
behavior  patterns  of  individual  superintendents? 

IV.  MJOR  CONCEPTS  AND  DEFINITIONS 

Since  the  purpose  of  this  thesis  is  to  examine  the 
leadership  behavior  of  the  school  superintendent,  it  would 
be  appropriate  at  this  time  to  define  four  terms  of  ref- 
status,  role,  role  conflict,  and  leadership. 


erence : 


a 


.V  IJ:. 

-  .  ; 

* 

.  V.  ^  ^  V 

i.  .  i  '  L}1  i  .  '■  K- 

i  ij  i 

•  ' 

4 

4  . 

,1  «>  ■  J  ; '  ‘i 

•  * 

£■  1  -i  .•■ 

>  1 

[  -.C  -:  vT 

-  ,V.J 

■  t>r'. o’  1 1 

■  -  .*  1 

r-.  X‘  *  -  Vl  f'> 

£>  iui  1  j  xv; 

‘  - 

/.:,•  ir.J 

(o 

!.(. 

•Vlv  '. 

J  :  : 

, « 

r  .  ‘ 

A  L'.J  y.i 

f’lk. 

t 

.  l;  .  ;  •••  .‘U 

*'  !• 

.  ■• 

•  '  ••,  v<  '  1.  ■  ^ 

'  *  V  * 

A  .  .  M 

•  4.  ^  ^  ^ 

X  v>  i:^  o  V:  ' '  ’ 

1  »i  !  J 

•;:  J'l  .-  \ 

t  .1  i  d  £LCn> 

o  ' 

<A.  »• 

,  .  1-  ‘ 

J-  i 

1 

oUf 

bA-'v:  ■  i  -  i 

''  ^  J 

'  I  J 

1  i." 

,i60Tf»q 

. 

i 

.  .?  :! 

‘..fWj; 

;  ■  ■ 

• 

.  '  J 

-M:: 

A.  J 

« 

f-- 

f  ‘  .  I  .  . 

:  i  'Cj  u  . 

Ol> 

i  isliJ  ii 

‘  V 

^e!  'lo 

-■ 

‘  .  i.  *  ’  ikJ 

^  4.-I  ' 

.'  .;  ; 

'  II  i'  ' :  . 

¥ 

.) 

.  _  -  J  .’ 

i 

» >%•  o 

J  'v  1 

- - - 

.■r  ■ ; 

'.  -  ... 

i  *.r- 1 

* 

. '  1  ■ ; 

ij3-Lio 

-  i  -  i 

>.'  -•  L 

■ 

•r  J.'  .All, 

'i  .!•.•' 

)' 

J  r.. 

:  •.  V 

-  ' 

4  « 

‘K  ‘ 

1  . 

i  [ 

•>  - ' . 

.  • i  .  •  *;  > 

1 

*  •  i  .  * 

. 

’•< 

) 

>  V  vv  £  '  ' 

J."  ■■ 

'.*)  •  '  X'l. 

•  :  1 

•■/'I 

IJ"*,  J.  1 

f  ^  * 

J 

'  •'  *  X  *  * 

’  •  *  ■ 

->.U  3:  .  . 

V  1 

:  'd 

.  J  i- . ; 

\ 

i  n 

flOi  f  '. 

'i. 

V 

T 

.  '.V  >1  .  ' 

1  .i* 

;  '  -  <  i 

r:  '  C  -li 

'  L- '  -  ' *  > 

• 

-J  ' 

. 

.  c 


•  ilt:.  i  .  .I_i  y.’  ■  H.J.  :.< 


.  •*(  i  ..xif.'d 

-  j.  ^  u  .  i-  ’  -  .1^  ■  .1  !i  i’’;.  I  J  Ij'iJ  \  L 

*1  lv,>.r’ 


.  t. 


•  •  *  ,  I  t  .  * 

^  i  •  t  *  1  .  v/  (  •  ^  •  -w  *  »  r  1  t  .*  ;,  >  }  ‘  i  .  K.  •  *w^i  *  V 


blL’i-v;  j1  5  .  »  >  ’  '  .ii  «  '  ; 

-  1  '  •...  •o':. 

.  'u  ■)  1  .)a;'  ^  J-'  i  J  .  c 


Jl(-»  ‘-.i.  '  V  -  1-  '’J 


_ .  J  .  ij  L  J  t.;l  *  J.  H  -  v> 


(  . 


.  fc'ijOX 

rJ)_  j  *S'  O’L  '.:>  £H,' 
' .. .  tH  :  -j  tj , .  #-**1  f 


/ 


14 


A.  Status .  Status  is  the  position  of  a  person  in  a 

social  relationship  or  organization.  Gross  states: 

The  term  position  /refers_7  to  the  location  of  an  actor 
/superintendent  in  this  study/~“or  class  of  actors  in  a 
system  of  social  relationships .  The  general  idea  of 
social  location  has  been  represented  by  some  authors 
with  the  term  status ,  and  by  others  with  position.  The 
two  terms  have  about  equal  precedent. 

He  points  out  that  ”...  identities  do  not  become  positions 

until  they  are  placed  in  a  relationship  system^^.^^  Status 

has  associated  with  it  certain  rights  and  duties.  status, 

as  distinct  from  the  individual  who  may  occupy  it,  is  simply 

a  collection  of  rights  and  duties. 

B.  Role . 

Two  definitions  of  role  are  examined.  Linton  writes 
of  role  as  .  .  the  dynamic  aspect  of  status  .  .  .  when 
/the  individua]^  puts  the  rights  and  duties  which  constitute 

p  d 

the  status  into  effect,  he  is  performing  a  role.’^^^ 

Linton* s  definition  is  normative  rather  than  descriptive: 
it  relates  to  .  .  what  the  individual  has  to  do  to 


^^Neal  Gross,  Ward  L.  Mason,  and  Alexander  W. 
McEachern,  Exploration  In  Role  Analysis  (New  York:  John 
Wiley  and  Sons,  Inc.,  195B) ,  p.  4B. 

2^Ibid. 


^^Ralph  Linton,  The  Cultural  Background  of  Personality 
(New  York:  D.  Appleton-Century  Go.,  1945),  P*  113.  Cited 
in:  Gross  ^. ,  op.  cit.,  p.  12. 

^^Ibid.  .  p.  114.  Cited  in:  Gross  et  ^. ,  0£.  cit.  , 

p.  14  • 
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validate  his  status. The  question,  of  course,  is  who 
determines  what  an  administrator  has  to  do  to  "validate  his 
status?"  Since  the  answer  is  more  apparent  than  real, 

Linton ^s  definition  is  not  precise  enough  for  this  study. 
Gross ^  definition  of  role  is  considerably  more  delimited 
than  Linton’s  and  is  the  one  used  in  this  thesis.  It  states 
that  a  role  is  ".  .  .a  set  of  expectations  applied  to  an 
incumbent  of  a  particular  position. "30 

Relative  to  role,  Getzels  and  Guba  explain  how  it 
would  be  possible  for  incximbents  with  differing  personalities 
to  occupy  the  same  role: 

The  behaviors  associated  with  a  role  may  be  thought 
of  lying  along  a  continuum  from  "required"  to 
"prohibited."  Certain  expectations  are  held  to  be 
crucial  to  the  role,  and  the  appropriate  behaviors  are 
absolutely  required  of  the  incumbent.  Other  behaviors 
are  absolutely  forbidden.  Between  these  extremes  lie 
certain  other  behaviors,  some  of  which  would  be 
recommended  and  others  perhaps  mildly  disapproved,  but 
all  of  which  would  be  considered  permissible,  at  least 
in  the  ordinary  case.  It  is  this  flexible  feature  of 
roles  that  makes  it  possible  for  role  incumbents  with 
different  personalities  to  fulfil  the  same  role  and 
give  it  the  stamp  of  their  individual  styles  of  be¬ 
havior  .31 


^^xbid. .  p.  77.  Cited  in:  Gross  et  al. ,  o£.  cit . , 

p.  14. 

30Gross  et  al. ,  ££.  cit . ,  p.  67. 

31 J.  W.  Getzels  and  E.  G.  Guba,  "Social  Behavior  and 
the  Administrative  Process,”  School  Review,  LXV  (Winter,  1957), 

pp.  426-427. 
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C .  Role  Conflict ♦ 

Role  conflict,  as  the  writings  of  Getzels  and  Guba32 
suggest,  may  be  of  two  kinds:  those  found  in  the  situation, 
and  those  associated  with  the  person.  Situational  role 
conflict  occurs: 

1)  Vifhen  two  or  more  roles  are  occupied  by  the  same 
person.  For  example,  a  superintendent  of  schools 
may  be  expected  to  be  both  a  supervisor  and 
inspector; 

2)  When  there  are  inconsistent  role  expectations.  This 
inconsistency  may  be  within  one  reference  group, 
between  two  or  more  reference  groups,  or  between  a 
reference  groups s  expectations  and  the  incumbent *s 
own  definition  of  his  role.  For  example,  the  prin¬ 
cipal  of  a  school  is  expected  by  some  teachers  to 
visit  them  regularly  for  constructive  help,  and  by 
others  not  to  require  such  visits  as  they  are  pro¬ 
fessional  people. 

Role  conflicts  of  the  personality  type  occur  when 
there  are  discrepancies  between  the  expectations  held  for 
a  given  role  and  the  personality  needs  of  the  incumbent. 

32ibid. ,  pp.  423-441;  and,  "Role,  Role  Conflict, 

And  Effectiveness:  An  Empirical  Study,"  American  Socio¬ 
logical  Review,  XIX  (April,  1954),  PP*  164-175* 
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For  example,  a  superintendent  in  a  given  area  may  be 
expected  always  to  wear  a  white  shirt  and  tie,  while  he 
himself  may  feel  quite  averse  to  this  requirement. 

This  study  is  concerned  with  role  conflicts  of  the 
situational  type. 

D.  Leadership « 

Leadership  in  this  study  is  defined  as  the  behavior 
of  the  formally  designated  leader  —  for  example,  the 
district  superintendent  of  schools.  Halpin  and  others  at 
Ohio  State  University  examined  the  constituent  dimensions 
of  leadership  behavior.  They  found  that  they  could  not 
measure  all  the  behavior  of  an  individual,  and  so  they  had 
to  be  selective. 33  From  their  studies,  it  appeared  that 
the  two  most  important  dimensions  of  leadership  behavior 
were  Initiating  Structure  and  Consideration.  Halpin  defined 
these  two  dimensions  as  follows: 

Initiating  Structure  refers  to  the  leader^ s  behavior 
in  delineating  the  relationship  between  himself  and  the 
members  of  his  group,  and  in  endeavoring  to  establish 
well-defined  patterns  of  organization,  channels  of 
communication,  and  ways  of  getting  the  job  done.  Con¬ 
sideration  refers  to  behavior  indicative  of  friendship 
between  the  leader  and  members  of  the  group. 34 


33Andrew  W.  Halpin,  The  Leadership  Behavior  Of  School 
Superintendents .  The  School-Community  Development  Study 
Monograph  Series.  No.  4  (Columbus:  The  Ohio  State 
University,  1936),  p.  4» 

34Andrew  Vi.  Halpin,  Manual  for  the  Leader  Behavior 
Description  Questionnaire  (Columbus:  The  Ohio  State 
University,  1957 ) >  P*  2 . 
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Halpin  elaborated  further  on  these  two  aspects  of 
leader  behavior; 

There  is  nothing  especially  novel  about  these  two 
dimensions  of  leader  behavior,  for  the  principles 
embodied  in  the  concepts  of  Initiating  Structure  and 
Consideration  probably  have  always  been  used  by  effec¬ 
tive  leaders  in  guiding  their  behavior  with  group 
members;  wnile  the  concepts  themselves,  with  different 
labels  perhaps,  have  been  invoked  frequently  by  philos¬ 
ophers  and  social  scientists  to  explain  leadership 
phenomena.  Practical  men  know  that  the  leader  must 
lead  —  must  initiate  action  and  get  things  done.  But 
because  he  must  accomplish  his  purposes  through  other 
people,  and  without  jeopardizing  the  intactness  or 
integrity  of  the  group,  the  skilled  executive  knows 
that  he  must  maintain  good  ’*human  relations’^  if  he  is 
to  succeed  in  furthering  the  purposes  of  the  group. 35 


V.  ASSUMPTIONS 


The  three  basic  assumptions  of  this  study  are: 

1)  That  the  leadership  function  of  the  district  super¬ 
intendent  of  schools  is  a  major  aspect  of  his  role; 

2)  That  much  of  the  superintendent’s  leadership  behavior 
is  directed  toward  his  subordinate  supervisory 
personnel ; 

3)  That  the  effectiveness  of  the  superintendent’s 
leadership  behavior  is  dependent  to  a  major  extent 
on  the  congruence  between  expectations  and  percep¬ 
tions  of  the  reference  groups  with  which  he  works. 


35Halpin,  The  Leadership  Behavior  Of  School 
Superintendents .  op.  cit .  ,  pp.  4-5* 
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VI .  HYPOTHESES 

The  three  hypotheses  of  this  study  are: 

1)  There  is  a  divergence  to  a  significant  degree  between 
the  expected  and  perceived  behaviors  of  superintendents 
as  viewed  by  the  subordinate  supervisory  personnel  as 

a  group; 

2)  There  are  significant  differences  among  sub-groups 
relative  to  their  expectations  and  perceptions  of 
the  behavior  of  superintendents; 

3)  There  are  significant  differences  between  superinten¬ 
dents  in  their  behavior  both  as  expected  and  as  per¬ 
ceived  by  their  respective  subordinate  supervisory 
personnel . 
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CHAPTER  II 


REVIEW  OF  THE  LITERATURE 

Griffiths^  has  stated  that  the  study  of  educational 
administration  is  now  in  a  most  fruitful  period.  At  one 
time,  according  to  him,  the  content  of  educational  admin¬ 
istration  was  filled  with  the  opinions  of  reputedly  success¬ 
ful  administrators  and  the  speculative  comments  of  professors. 
Today,  however,  the  field  of  educational  administration  is 
.  concerned  with  explanatory  theory,  with  creation  of 
testable  hypotheses,  or  with  research-based  conclusions.’^^ 
Griffiths  defines  a  theory  as  .  .  essentially  a  set  of 
assumptions  from  which  a  set  of  empirical  laws  (principles) 

may  be  derived. ”2 

Before  proceeding  with  the  development  of  an  instru¬ 
ment  to  study  the  problem  in  this  thesis,  a  detailed  and 
critical  examination  will  be  made  of  some  of  the  theories 
and  research  Griffiths  refers  to.  The  related  literature 
pertinent  to  leadership  styles  may  be  classified  under  three 
categories:  (1)  those  which  support  the  traits  theory  of 

leadership;  (2)  those  which  suggest  that  leader  behavior  is 
determined  by  the  demands  of  the  situation;  and  (3)  those 

iDaniel  E.  Griffiths,  Administrative  Theory  (Hew 
York:  Appleton-Gentury-Grofts ,  1959) >  P*  v* 
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which  propose  that  leader  behavior  is  a  function  of  the 
social  role. 


I.  TRAITS  THEORY  OF  LEADERSHIP 

The  traits  theory  of  leadership  propounds  that  leader 
behavior  is  uniquely  the  result  of  the  individual  qualities 
of  the  leader.  Andrews  has  succinctly  defined  it  as 
follows:  ”The  Traits  Theory  of  leadership  maintains  that 
leadership  is  a  function  of  the  physical,  intellectual,  or 
personality  traits  of  the  leader. ”3 

Stogdill  made  a  detailed  review  of  the  literature  on 
the  traits  theory  of  leadership.  He  analyzed  the  findings 
of  over  100  studies  and  found  that  when  different  groups  of 
persons  —  usually  business  executives  and  members  of  the 
professions  —  were  asked  to  list  traits  which  they  believed 
essential  for  leadership,  there  was  little  uniformity  in 
their  answers.  However,  in  general,  he  found  a  positive 
correlation  between  leadership  and  such  traits  as  intelligence, 
appearance,  fluency  of  speech,  scholarship,  judgment  and 
decision,  insight  and  awareness,  and  socio-economic  status.^ 

3Andrews,  "Recent  Research  in  Leadership,"  op.  cit . , 

p.  16. 

^Ralph  M.  Stogdill,  "Personal  Factors  Associated 
with  Leadership:  A  Survey  of  the  Literature,"  Journal 
of  Psychology.  XXV  (No.  25,  194B),  pp.  3^-45. 
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In  Canada,  the  opinions  expressed  by  successful 
school  administrators,  or  by  individuals  in  reference  posi¬ 
tions,  generally  espouse  the  traits  theory  of  leadership. 

The  views  of  such  people  as  Goldring,  Althouse,  and  Murphy 
are  typical.  Goldring  stated  that  the  superintendent  should 
have:  personal  vigor,  correct  temperament,  firm  belief  in 

compromise,  skill  in  speaking  and  writing,  practical  knowl¬ 
edge  and  skill  in  administering  schools,  ideals  and  a  long- 
range  viewpoint.^ 

Althouse  affirmed  Goldring ^s  views: 

The  effective  inspector  ...  is  one  whose  convictions 
are  firmly  based  upon  sound  knowledge  of  educational 
theory,  reinforced  and  tested  by  experience.  His  expert 
professional  knowledge  is  supplemented  by  an  understand¬ 
ing  of  the  community  he  serves  --  an  understanding  more 
detailed  and  intimate  than  those  can  have  who  must  frame 
broad  policies  for  the  whole  province.^ 

Murphy,  a  school  trustee,  placed  emphasis  on  perspec¬ 
tive  and  sound  judgment.  ’^It  is  not  the  job  of  the  super¬ 
intendent  to  dictate  to  the  board,  but  it  is  his  job  to 
assist  and  to  advise  the  board  in  the  operation  and 


^G.  C.  Goldring,  ’*The  Superintendent  of  Schools  as  a 
Local  Leader,”  Flower  and  Stewart  (eds.),  cit . .  pp.  B6- 


90. 


^J,  G.  Althouse,  ”The  Inspector  of  Schools,  Executive 
and  Policy-Maker,”  and  ”The  Leadership  Role  of  the  Super¬ 
intendent,”  Leadership  for  the  Improvement  of  Instruction, 
The  Thirteenth  Yearbook  of  the  Ontario  School  Inspectors^ 
Association  (Toronto:  Gopp  Glark,  1957),  P«  ^ 
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functioning  of  the  school  system, ’’7  she  stated  that  the 
superintendent  should  have  a  knowledge  of  operations,  with  a 
keen  appreciation  of  the  relationship  between  costs  and 
value  received.  She,  too,  stressed  the  verbal  and  public 
relations  skills.^ 

A  re-examination  of  the  opinions  expressed  by 
Goldring,  Althouse  and  Murphy  reveals  that  there  is  no 
single,  uniform  and  ordinal  list  of  traits;  that  the  traits 
given  are  not  all  mutually  exclusive;  and  that  the  traits 
needed  for  success  in  working  with  one  reference  group 
(e.g.,  teachers)  are  not  separated  from  the  traits  needed 
for  working  effectively  with  another  (e.g,,  board  members). 
The  school  superintendent  may  have  all  the  desirable 
attributes  they  admire  and  still  be  only  an  ’’inspector^  in 
the  narrow  sense  of  the  term.  In  short,  he  may  occupy  a 
position  of  leadership  without  exhibiting  the  behavior  which 
his  subordinate  supervisory  personnel  and  teachers  expect  of 
him, 

Gouldner,  in  1950,  pointed  out  a  number  of  inad¬ 
equacies  of  the  trait  approach  to  leadership. 

^Nan  Murphy,  "What  a  Trustee  Expects  of  a  Super¬ 
intendent,"  Canadian  Education,  XIII  (September,  195^), 
p.  74. 

^Ibid. .  p.  75. 
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These  were  five  in  number: 

1)  The  traits  are  not  listed  in  order  of  importance; 

2)  The  traits  in  a  single  list  are  often  not  mutually 
exclusive,  e.g.,  tact,  judgment,  and  common  sense; 

3)  The  traits  necessary  to  achieve  a  leadership  role  are 
not  separated  from  the  ones  necessary  to  provide 
leader  behavior; 

4)  The  traits  are  described  but  no  mention  is  made  as 
to  how  one  develops  them; 

5)  The  basis  of  the  theory  that  personality  is  composed 
of  a  number  of  traits  ”...  involves  certain 
debatable  assumptions  regarding  the  nature  of  person¬ 
ality  .”9 

In  his  study  of  the  personal  factors  associated  with 
leadership,  Stogdill  concluded:  ”The  qualities,  character¬ 
istics,  and  skills  required  in  a  leader  are  determined  to  a 
large  extent  by  the  demands  of  the  situation  in  which  he  is 
to  function  as  a  leader. 

II.  SITUATIONIST  THEORY  OF  LEADERSHIP 
Stogdill ^s  conclusion  leads  to  the  situationist 

^Alvin  W.  Gouldner  (ed.).  Studies  in  Leadership: 
Leadership  and  Democratic  Action,  (New  York:  Harper  and 
Brothers,  1950),  pp.  23-24. 

^*^Stogdill,  0£.  cit . .  p.  63. 
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theory  which  maintains  that  there  are  no  universal  qualities 
associated  with  leadership,  but  rather,  leader  behavior 
results  from  the  demands  of  the  situation,  Hemphill,  who 
did  basic  research  in  this  area,  stemmed  his  study  on  the 
assumption  ,  that  what  an  individual  actually  does  when 

acting  as  a  leader  is  in  large  part  dependent  upon  the 
characteristics  of  the  situation  in  which  he  functions . 

A  person’s  success  as  a  leader  depends  upon  the  congruence 
between  behavior  demanded  by  the  situation  and  the  leader’s 
actual  behavior.  This  theory  of  leadership,  therefore, 
takes  into  consideration  the  group  situation,  the  behavior 
of  the  leader,  and  an  evaluation  of  the  congruence  between 
the  leader’s  behavior  and  the  behavior  demanded  by  the 
situation.  As  Hemphill  stated,  the  theory  is  ”.  .  .  rooted 
in  concrete  behavior  rather  than  abstract  constructs . 

Hemphill  attempted  to  describe  group  situations  in 
terms  of  the  specific  characteristics  they  possess.  These 
group  dimensions  were  then  examined  in  the  light  of  their 
usefulness  as  a  guide  to  understanding  what  behaviors  are 
required  of  the  successful  leader  in  varying  situations 

^^John  K.  Hemphill,  Situational  Factors  in  Leadership . 
Bureau  of  Educational  Research  Monograph,  No.  32  (Columbus: 
The  Ohio  State  University,  1949),  p.  v. 

12ibid. ,  p.  6. 

^^Ibid. ,  pp.  v-vi. 
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Fifteen  descriptive  characteristics  of  groups  such  as  size, 
viscidity,  homogeneity,  flexibility,  stability,  and  autonomy 
were  used  in  his  research. He  discovered  that  there  were 
.  significant  relations  between  factors  in  the  group 
and  the  behavior  of  the  leader. 15 

Andrev/s  has  pointed  out  that  while  the  situationist 
theory  was  supported  by  research,  it  was  a  negative  approach 
to  the  problem  of  leadership  because  it  was  ”...  imposs¬ 
ible  to  make  generalizations  about  things  which  do  not  have 
common  elements.”!^  Hemphill,  himself,  suggested  that  per¬ 
haps  the  chief  contribution  of  study  of  the  theory  was  in 
furnishing  additional  background  for  further  research  into 
educational  leadership. 17 

III.  SOCIAL  ROLE  THEORY  OF  LEADERSHIP 

During  the  past  decade  there  have  been  attempts  to 
develop  a  larger  theory  of  leadership  which  would  explain 
how  both  personal  qualities  and  the  demands  of  the  social 
situation  interact  to  produce  administrative  behavior.  Out 
of  these  studies  has  evolved  the  social  role  theory  of 


l^Ibid . ,  pp.  30-37. 

15ibid . ,  p.  101 . 
l^Andrews,  ojp.  cit .  ,  p.  17* 
17Hemphill,  op.  cit . ,  p.  vii. 


««  (■loa  -Ofistio  Pvliqttcw.t'b 

.f .ju..,  i.ft  .-tJiiiafjc  .taiJi  i.Ueil  ,\Ji..<>a4iO«iiotl  .itOiWoaiv 
9-.n  .  W.-J  ur-i-v-.t  :;/  ol’  -  Bin  <■!  b»Bi»  eisw 

'lijO'iS  ■saJ  tit  ejo-t'-i  I  Of  Ji”-  JHtoiiingiE  ..." 

c.:;  ■l^  "loiViii1$»d  ©ltd  baia 

v3.c  OX\l^r'i  £»iiv  9iJij>i  ir-iU  -L'O  bf»Jili<  »;  ^.wt  6r»ift>*I0aA 

ritfc, fVtJOSru  &  E«.  Ji  l  Itti  t>9J^O.lq«a  SEW 

~  a.\i  ,  .  ac*w  oJt  =  wi  .  t  ..  3i»4t  3j;  ii  io  moldo'tq  ed^  oct 

Bv«  ./on  oj  /.ox'-i*-  e^i  JiUi  e.-.ot JtExiB  t&nod  9ilxUx  i>a  eXrfi 

-I;'  JiilfJ  .  .jerjigi'a  ,  i J.!..  i.>'i '  ,  '  J ti'  ttisn  ^Xr .  u^mijuioX®  noicio.oo 
ni  V'.of^i'vi  Itc*  vudwr.  lo  noi-MiJ<'*i.  t0A/kO  sdvt  0OBa 

dO'iBt.  S^nos,^  tbtiB  ^uiiifcxnu^ 

'  ifixioi Jjoywbe 


.i»-  to  Y;'-U‘  JAXOgll  '  .Hi 

-;crM«n‘>j;}ir‘  i.siid  pv*r  ebj&otxa  eiio  ^inavl 

ixi  t.iaow  i'^oX.u!  - lr,o-tt^Di  0jL  Ic  v"tP«iio  X.  qclevob 

X  xXixcc  Xo  eoiiAxie*^  eiu  In  t  3si:;ii£Xff  l^/ice'tpq  dJod  wed 

j;j  '  .icivxMiod  sv fcdii'iJetiiXii.Pib  oj  jv  'i*Jru  gtcldei/Sit 

to  eXc'i  Ijaipoe  ed--  0P^£oV9  ow©ri^  lo 

•  Vc-l-  X  •  iC  ,., 

.iUl  ,r.  ,  .  Oidi^-^ 

Vi  "Q  9 .  Ji:  .go  ,ew©rtbak<^i 
.iiv  .q  >  .  j  i  .4  .  JO  ,  IXifiqKPHV  ^ 


27 


Leadership.  This  theory  states  that  the  behavior  of  the 
leader  deoeads  upon  his  personal  qualities  and  skills  in 
interaction  vith  the  expectations  of  people  in  reference 
positions . 

For  purposes  of  organization,  the  related  literature 
in  this  section  will  be  classified  into  three  categories. 
These  are:  (1)  the  role  expectation  studies;  (2)  The  Mid¬ 
west  Administration  Center  studies;  and,  (3)  The  Ohio  State 
University  and  related  studies. 

Foie  Expectation  Studie s . 

The  ibllowing  model,  adapted  from  Gross  e_t  aj.,  of 
the  Harvard  University  School  Executive  Studies,  relates 
the  theory  of  social  role  to  the  background  of  the  present 
study : 
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Position  3 

Subordinate 

Supervisors 


Counter 
Position  4 

Teachers 


FIGURE  I 

AN  INSTITUTIONAL  MODELI^' 


Within  the  model  there  are  a  number  of  positions. 

In  this  instance,  the  superintendent  has  been  placed  in  the 
focal  position;  and  the  provincial  departmental  officers, 
school  board  members,  subordinate  supervisory  personnel,  and 


teachers  have  been  placed  in  the  reference,  or  counter. 


^^Adapted  from:  Gross  et  al . ,  op »  £1.^ *  >  P*  * 
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positions.  I'or  the  ourDOse  of  clarity,  no  attenot  has  been 

made  in  the  model  to  exhaust  the  number  of  counter  nositions. 

Sach  position  is  given  status  by  the  set  of  rights  and 

duties  allotted  to  it.  Accompanying  each  status  is  a  set 

of  anpropriate  behaviors  for  carrying  out  the  rights  and 

duties  associated  with  it.  The  expected  behavior  oattern 

associated  with  the  status  is  termed  the  ’’role.”  It  is  the 

contention  of  the  theory  of  social  role  that  this  behavior 

pattern  is  determined  by  the  personal  qualities  and  skills 

of  the  incumbent  of  the  focal  Dosition  in  interaction  with 

the  expectations  of  neople  in  reference  oositions. 

"Exaectations"  are  defined  by  Gross  as  "...  an  evaluative 

standard  applied  to  an  incumbent  of  a  oosition."^^ 

Gross's  study  examined  the  theory  and  research 

findings  in  the  areas  of  role  and  role-conflict  analysis. 

His  initial  objective  was  to  study  the  total  position  of  the 

school  sunerintendent  to  aonraise  all  of  its  nositional 

sectors  —  that  is,  its  relationships  to  all  relevant 

counter  positions.  However,  Gross  and  his  associates  found 

this  to  be  an  undertaking  which  could  only  be  approximated 

in  the  research.  Furthermore,  for  each  positional  sector 

treated,  only  a  relatively  small  number  of  expectations  were 
20 

studied.  Their  research  led  them  to  the  conclusion  that 


^^Ibid . ,  p.  67. 

^°Ibid. .  p.  98 
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there  was  no  consensus  of  role  definition  among  or  within 
either  the  focal  (superintendent's)  position  or  the  counter 
positions,^^ 

In  two  role  expectation  studies  conducted  in 
California  in  1954,  Buffing-ton  and  Medsker  attempted  to  dis¬ 
cover  conflict  in  teachers^  and  parents’  descriptions  of  the 
effective  principal’s  behavior.  The  studies  involved  the 
teachers  and  parents  associated  with  thirty  elementary 
school  principals  in  Oakland.  The  research  indicated  that 
teachers  emphasized  the  principal’s  personal  relationships 
with  them,  with  pupils,  and  with  community  groups.  The 
parents  emphasized  the  principal’s  personal  relationships 
with  parents,  individually  and  in  groups,  and  with  their 
children.  Buffington  and  Medsker  concluded  that  a  school 
administrator’s  performance  is  appraised  daily  by  the 
various  groups  with  which  he  has  contact  and  the  criteria 
for  this  evaluation  varies  from  group  to  group. ^2 

Cheal’s  study  in  Alberta  also  served  to  point  up  the 
conflicting  role  expectations  of  the  administrator  from 
those  in  reference  positions.  His  research  was  concerned 

^^Ibid. ,  p.  321. 

22vi^illiam  W.  Savage  (ed.),  ’’Teachers  and  Parents 
Describe  the  Effective  Principal’s  Behavior,”  Admin¬ 
istrator’s  Notebook,  IV  (September,  1955). 
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with  uncovering  conflicts  in  the  expectations  held  by  super¬ 
intendents,  teachers,  pupils,  and  parents  toward  the  princi¬ 
palis  role.  He  found  that  the  divergent  expectations  were 
of  two  types:  inter-group  and  intra-group. ^3 

Warren,  in  another  role  expectation  study  conducted 
in  Canada,  examined  the  leadership  expectations  of  the 
principal  as  perceived  by  principals  and  teachers  in  New¬ 
foundland  ^s  regional  and  central  high  schools.  Eighteen 
principals  and  eighty-nine  teachers  completed  the  question¬ 
naire  used  to  gather  the  research  data.  V/arren  found  there 
was  a  high  degree  of  consensus  on  items  describing  the 
principal’s  human  relations  role,  and  a  low  degree  of  con¬ 
sensus  on  items  suggesting  the  principal’s  supervisory 
responsibilities 

B.  Midwest  Administration  Center  Studies. 

Chase’s  study  which  has  been  referred  to  in  the  prev¬ 
ious  chapter, supports  the  social  role  theory.  This 
large  research  project,  v/hich  examined  teachers’  expectations 

23 John  E.  Cheal,  ’’Role  Conflict  in  the  Principalship 
of  the  Composite  High  School”  (unpublished  Master’s  thesis. 
The  University  of  Alberta,  Edmonton,  195^). 

24philip  J.  Warren,  ’’Leadership  Expectations  Of  The 
Principal  In  Newfoundland’s  Regional  And  Central  High 
Schools  As  Perceived  By  Principals  And  Staffs”  (unpublished 
Master’s  thesis.  The  University  of  Alberta,  Edmonton,  1959)* 

2 3 Supra ,  p.  11. 
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or  leadership  and  the  criteria  determining  their  satisiaction 
with  the  school  system,  gathered  data  by  questionnaire  re¬ 
turns  from  over  ISOO  teachers  in  2l6  school  systems  in  forty- 
three  states.  These  were  augmented  by  interviews  with  more 
than  400  teachers  in  five  selected  systems.  Chase  found 
there  was  a  very  close  relationship  between  teachers’ 
evaluations  of  leadership  in  terms  of  congruence  between 
expected  and  perceived  behaviors  of  those  in  administrative 
and  supervisory  positions,  and  the  extent  of  their  satis¬ 
faction  in  working  in  a  particular  situation.  He  concluded 
that  educational  leaders  must  understand  the  expectations 
of  teachers  if  they  wish  to  bring  about  effective  group 
action. 

Bidwell,  in  another  study  carried  out  under  the 
auspices  of  the  Center,  also  found  a  positive  relationship 
between  fulfilled  expectations  of  leadership  and  expressed 
satisfaction  with  the  school  environment.  Conversely,  he 
discovered  that  a  divergence  between  expectations  and 
perceptions  could  cause  tension.  His  study  revealed  that 
the  quality  of  the  expectation  made  little  difference: 
either  authoritarian  or  democratic  expectations  for  the 
superintendent  or  principal  could  be  held  by  teachers,  and 

^^Chase,  o^.  cit . 
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either,  if  fulfilled,  would  lead  to  satisfaction.^'^ 

In  still  another  study  carried  out  about  the  same 

time,  Moyer  found  group  satisfaction  dependent  upon  the 

degree  of  group  unity  in  attitudes  toward  leadership.  "The 

more  alike  members  of  a  teaching  group  are  in  terms  of  their 

attitudes  toward  leadership,  the  more  alike  in  the  amount  of 

satisfaction  derived  from  working  the  school  system. "25 

Moyer  suggested  that  the  principal  or  superintendent  must 

be  aware  of  the  attitudes  of  the  teachers,  their  individual, 

sub-group,  and  collective  differences  and  similarities.^^ 

Getzels  and  Cuba  went  beyond  the  realm  of  empirical 

studies  and  developed  a  theoretical  framework  to  describe 

three  types  of  leadership  styles.  They  suggested  that: 

The  process  of  administration  deals  essentially  with  the 
conduct  of  social  behavior  in  a  hierarchical  setting. 
Structurally,  we  may  conceive  of  administration  as  a 
series  of  superordinate-subordinate  relationships  within 
a  social  system.  Functionally,  the  hierarchy  of  rela¬ 
tionships  is  the  locus  for  allocating  and  integrating 
roles,  personnel,  and  facilities  to  achieve  the  goals 


27charles  E.  Bidwell,  "The  Administrative  Role  and 
Satisfaction  in  Teaching,"  Journal  of  Educational  Sociology , 
XXIV  (September,  1955),  P«  4d. 

2^Donald  C.  Moyer,  "Leadership  that  Teachers  Want," 
Administrator^  s  Notebook.  Ill  (March,  1955)* 
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of  the  system. 

The  following  figure  depicts  the  model  Getzels  and 
Guba  developed  to  explain  observed  behavior: 


Nomothetic  Dimension 


Institution 


Role 


( position 
within 
institution) 

V 


\ 


Role-Expectations 

k 


Observed 

Behavior 


(role  incumbent) 


■^Personality - ^Need-Dispositions 


Idiographic  Dimension 
FIGURE  II 

A  SYNTHESIZED  MODEL  OF  SOCIAL  BEHAVI0r31 


Let  us  transpose  an  institution  such  as  a  school 
system  into  the  above  model.  Within  the  institution  there 
are  roles  or  positions,  such  as  that  of  the  school  super¬ 
intendent.  This  role  is  given  definition  and  authority  by 
statute,  regulations,  and  directives;  and  it  is  charged  with 
obtaining  the  goals  of  the  institution.  The  role  incumbent 
must  achieve  these  goals  by  working  with  reference  groups 


3^Getzels  and  Guba,  ’^Social  Behavior  and  the  Admin¬ 
istrative  Process,"  ££.  cit . ,  p.  424* 

33-Adapted  from:  ibid . ,  p.  429. 
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who  also  nave  expect-ations  of  his  role.  But,  as  Getzels  and 
Guba  have  pointed  out,  the  role  incumbent  too  has  personality 
needs  to  be  fulfilled.  "An  individual  stamps  the  particular 
role  he  fills  with  the  unique  style  of  his  own  characteristic 
pattern  of  expressive  behavior. They  emphasize  that  to 
understand  the  behavior  of  a  role  incumbent  one  must  not 
only  know  the  nature  of  roles  and  of  institutional  expecta¬ 
tions,  but  one  must  also  know  the  personality  make-ups  of 
the  individuals  occupying  the  roles. 

Relating  the  model  again  to  the  position  of  the 
school  superintendent,  one  can  see  that  the  conflicts  can 
be  of  two  kinds:  those  involving  the  demands  of  the  in¬ 
stitution  and  the  role-expectations  of  the  groups  in  ref¬ 
erence  positions;  and  those  between  the  lower  and  upper 
dimensions  of  the  model,  that  is,  between  the  demands  and 
expectations  of  the  institution  and  the  need-dispositions 
of  the  role  incumbent.  In  other  words,  the  superintendent 
has  the  difficult  task  of  fulfilling  the  goals  outlined  by 
the  department  of  education  and  school  board,  while  concur¬ 
rently  trying  to  meet  the  expectations  of  subordinate  staff 
members.  As  Getzels  and  Guba  have  written: 

The  unique  task  of  administration,  at  least  with 

^^Ibid . ,  p.  427 • 
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respect  to  staff  relations,  is  just  this:  to  integrate 
the  demands  of  the  institution  and  the  demands  of  the 
staff  members  in  a  way  that  is  at  once  organizationally 
productive  and  individually  fulfilling. 34 

In  the  synthesized  model,  the  leader  who  stresses 
goal  achievement  to  the  neglect  of  personality  needs  is 
characterized  as  having  a  Nomothetic  leadership  style.  The 
leader  who  stresses  individual  contentment  to  the  neglect 
of  goal  achievement  is  rated  as  having  an  Idiographic  leader¬ 
ship  style.  And  the  leader  who  places  equal  stress  on  both 
goal  achievement  and  individual  need  fulfillment  is  said  to 
have  a  Transactional  leadership  style. 35 

Using  the  synthesized  model,  Moser  undertook  to 
examine  the  relationships  between  the  behavior  of  superin¬ 
tendents  and  principals  in  the  performance  of  their  roles. 
This  research,  conducted  at  the  Midwest  Administration 
Center,  included  twelve  superintendents  and  twenty-four 
principals. 

Moser  discovered  that  superintendents  and  principals 
profess  a  preference  for  Transactional,  Idiographic ,  and 
Nomothetic  behavior,  in  that  order. He  found  the  following 
significant  relationships: 


3 4 Ibid. ,  p.  430. 

35ibid. ,  pp.  435-43^* 

36r.  p.  Moser,  '*The  Leadership  Patterns  of  School 
Superintendents  and  School  Principals,"  Administrator Vs_ 
Notebook,  VI  (September,  1957)- 
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1)  Superintendents  expect  principals  to  be  transactional, 
with  enphasis  upon  the  nomothetic.  Likewise,  prin¬ 
cipals  expect  superintendents  to  be  transactional- 
nomothetic.  Principals  want  positive  leadership  from 
superintendents,  and  superintendents  want  principals 
who  are  positive  leaders. 

2)  The  principalis  rating  of  the  superintendent's 
effectiveness  is  a  function  of  the  agreement  between 
the  superintendent  and  the  principal  on  the  expecta¬ 
tions  held  for  the  principalis  role.  On  the  other 
hand,  the  superintendent i s  rating  of  the  principalis 
effectiveness  depends  upon  the  superintendent i s  and 
principalis  agreement  on  the  definition  of  both 
roles. 37 

Moser  concludes: 

Superintendents  and  principals  will  invest  their  time 
wisely  if  they  will  take  time  to  discuss  frankly  their 
expectations  concerning  each  otheris  behavior.  Their 
respective  roles  must  complement  each  other  if  the 
objectives  of  the  school  system  are  to  be  accomplished .3° 


C.  Ohio  State  University  and  Related  Studies . 

The  Ohio  State  University  Leadership  Studies, 
initiated  in  1945,  in  some  ways  parallelled  those  conducted 
at  the  Midwest  Administration  Center.  As  at  the  latter 
center,  the  Ohio  State  studies  brought  to  bear  the  efforts 
of  several  disciplines  on  the  understanding  of  leader 
behavior.  Ultimately,  the  research  team  at  Ohio  State 
developed  an  instrument  known  as  the  Leader  Behavior  Descrip¬ 
tion  Questionnaire  (LBDQ)  for  studying  leader  behavior  in  a 
number  of  different  situations. 


37ibid. 


3^Ibid. 
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Rslative  to  the  development  of  the  Questionnaire, 
Hemphill  and  Goons  wrote: 

Two  major  problems  were  encountered  in  the  attempt 
to  describe  how  a  leader  operates*  The  first  concerned 
the  problem  of  isolating  that  part  of  total  behavior  of 
an  individual  to  be  designated  as  leader  behavior.  The 
second  was  the  problem  of  classification  within  the 
broad  area. 39 

To  begin  with,  a  definition  of  leadership  was  adopted 
which  included  the  concept  of  "human  relations"  as  well  as 
that  of  "goal  achievement."  The  Ohio  State  group  defined 
leadership  as  " .  .  .  the  behavior  of  an  individual  when  he 
is  directing  the  activities  of  a  group  toward  a  shared 
goal. "40 

Initially,  nine  tentatively  designated  areas  of 
leader  behavior  were  stated.  These  were:  Integration, 
Communication,  Production  emphasis,  Representation,  Frat¬ 
ernization,  Organization,  Evaluation,  Initiation,  and  Dom¬ 
ination.  41  Some  1790  items  were  collected  for  LBDQ  in  these 
nine  areas.  Subsequently,  the  LBDQ  was  modified  and  refined 
to  contain  forty  items  (only  thirty  of  which  were  scored) 
and  to  test  just  two  dimensions  of  leader  behavior; 

39john  K.  Hemphill  and  Alvin  E.  Coons,  "Development 
Of  The  Leader  Behavior  Description  Questionnaire,"  in: 

Ralph  M.  Stogdill  and  Alvin  E.  Goons  (eds.).  Leader 
Behavior:  Its  Description  And  Measurement  (Columbus,  Ohio: 

The  Ohio  State  University,  1937),  p.  7. 

40ibid . 


41lbid . ,  pp.  S-9* 
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Initiating  Structure  and  Consideration, 

These  two  dimensions  were  identified  as  fundamental 
to  effective  leadership. Initiating  Structure  referred  to 
behavior  which  was  indicative  of  scientific  management  or 
behavior  which  would  achieve  the  goals  of  the  institution. 
Consideration  referred  to  behavior  which  was  indicative  of 
human  relations  skills  or  behavior  which  would  fulfill  the 
personality  needs  of  the  individuals  with  whom  the  leader 

worked .^3 

The  relationship  of  these  two  dimensions  to  the  three 
leadership  styles  propounded  by  Getzels  and  Cuba  should  be 
noted.  The  leader  v/ho  Initiates  Structure  and  neglects  the 
Consideration  dimension  would  be  considered  to  exhibit 
Nomothetic  leader  behavior.  The  leader  who  stresses  Con¬ 
sideration  and  does  not  Initiate  much  Structure  would  be 
considered  to  show  Idiographic  leader  behavior.  The  leader 
who  stresses  both  Initiating  Structure  and  Consideration 
would  be  exhibiting  Transactional  leader  behavior. 

It  has  been  noted  in  Chapter  I  that  Halpin,  himself, 
pointed  out  that  the  two  dimensions  of  leader  behavior  he 

^^Halpin,  The  Leadership  Behavior  Of  School  Super¬ 
intendents  ,  op,  cit . ,  p.  4. 

^3 Supra ,  p.  IS. 
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studied  were  not  new  concepts.^^  Barnard,  in  his  analysis 
of  the  functions  of  the  executive,  referred  to  the  two 
fundamental  dimensions  of  leader  behavior  as  ’’effectiveness’' 
and  ”ef f iciency . He  defined  the  two  concepts  and  stated 
their  importance  to  group  effort  as  follows: 

Although  effectiveness  of  co-operative  effort  relates 
to  accomplishment  of  an  objective  of  the  system  and  is 
determined  with  a  view  to  the  system's  requirements, 
efficiency  relates  to  the  satisfaction  of  individual 
motives.  The  efficiency  of  a  co-operative  system  is  the 
resultant  of  the  efficiencies  of  the  individuals  furn¬ 
ishing  the  constituent  efforts,  that  is,  as  viewed  by 
them.  If  the  individual  finds  his  motives  being  satis¬ 
fied  by  what  he  does,  he  continues  his  co-operative 
effort;  otherwise  he  does  not.  If  he  does  not,  his 
subtraction  from  the  co-operative  system  may  be  fatal 
to  it.4fe 


Cartwright  and  Zander,  in  their  study  of  group 
dynamics  research  and  theory,  refer  to  the  two  dimensions  of 
leader  behavior  as  ’’goal  achievement"  and  "group  maintenance  I' 
Behavioral  actions  listed  under  "goal  achievement”  are: 
"initiates  action,"  "keeps  members'  attention  on  goal," 
clarifies  the  issue,"  "develops  a  procedural  plan,"  "evalu¬ 
ates  quality  of  work  done,"  and  "makes  expert  information 
available."  Behavioral  actions  listed  under  "group 


^^Supra ,  p  .  IS. 

^^Ghester  J.  Barnard,  The  Functions  of  the  Executive 
(Cambridge,  Massachusetts:  Harvard  University  Press,  193^, 
pp.  19-20. 

46xbid. ,  pp.  36-37. 
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maintenance"  include:  "keeps  inter-personal  relations 
pleasant,"  "arbitrates  disputes,"  "provides  encouragement," 
gives  the  minority  a  chance  to  be  heard,"  "stimulates  self- 
direction,"  and  "increases  the  interdependence  among  mem¬ 
bers.  "^7 

Cartwright  and  Zander  make  the  point  that:  "Any 
given  behavior  in  a  group  may  have  significance  both  for 
goal  achievement  and  for  maintenance.  Both  may  be  served 
simultaneously  by  the  actions  of  a  member,  or  may  be  served 
at  the  expense  of  the  other. "4^ 

The  writings  of  Barnard,  Getzels  and  Cuba,  Cartwright 
and  Zander,  and  Halpin,  give  support  to  the  theory  that  the 
two  fundamental  dimensions  of  leadership  are  behaviors  which 
will  achieve  the  goals  of  the  institution  and  which  at  the 
same  time  will  preserve  staff  morale.  These  two  dimensions 
may  be  measured  by  use  of  the  instrument  LBDQ.^^  Several 
studies  using  LBDQ  as  the  research  instrument  will  be  re¬ 
viewed. 

Halpin  employed  LBDQ  to  study  132  aircraft  commanders. 
He  found  significant  differences  in  the  leadership 

47Dorwin  Cartwright  and  Alvin  Zander,  Group  Dynamics 
Hesearch  and  Theory  (Evanston,  Illinois:  Row,  Peterson  and 
Company,  1953 ) ,  P*  541 . 

^^Ibid. 

49supra,  pp.  37-39. 
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ideologies  and  leadership  styles  of  this  group  of  leaders 
compared  with  those  of  the  school  superintendents  referred 
to  below.  The  aircraft  commanders  tended  to  place  greater 
emphasis  upon  Initiating  Structure  while  the  superintendents 
tended  to  place  it  upon  Consideration.^^ 

Using  the  same  instrument,  Hemphill  studied  the 
effectiveness  of  administration  of  eighteen  department  heads 
within  a  moderately-large  mid-western  university.  He  found 
that  those  departments  with  best  reputations  for  good  admin¬ 
istration  had  chairmen  who  were  described  as  above  average 
on  both  Consideration  and  Initiating  Structure,  and  who  more 
nearly  met  the  behavior  expected  of  an  ideal  chairman. 51 
Using  LBDQ  again,  Halpin  studied  the  leadership 
styles  of  sixty-four  school  superintendents  as  viewed  by 
themselves,  their  school  board  members,  and  their  sub¬ 
ordinate  staff  members.  His  conclusions  were: 

1)  Effective  leader  behavior  is  associated  with  high 

performance  on  both  dimensions:  Initiating  Structure 
and  Consideration. 


^%alpin.  The  Leadership  Behavior  Of  School  Super¬ 
intendents .  op.  cit.,  p.  21.  Also,  A.  V/.  Halpin,  ’^The 
Leader  Behavior  and  Leadership  Ideology  of  Educational 
Administrators  and  Aircraft  Commanders ,  Harvard  Educational 
Review.  XXV  (Winter,  1955),  p.  IB. 

^^John  K.  Hemphill,  ’^Patterns  of  Leadership  Behavior 
Associated  with  Administrative  Reputation  of  the  Department 
of  a  College,'^  Journal  of  Educational  Psychology.  XLII, 

No.  7  (November,  1955),  pp.  3^5-401. 
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2)  There  is  a  tendency  for  superiors  and  subordinates 
to  evaluate  oppositely  the  contributions  of  the 
leader  behavior  dimensions.  Superiors  favor  Initiat¬ 
ing  Structure  while  subordinates  favor  Consideration. 
This  difference  in  group  leaning  imposes  upon  the 
leader  some  measure  of  conflicting  role  expectations. 

3)  There  is  only  a  slight  positive  relationship  between 
the  way  leaders  believe  they  should  behave  and  the 
way  in  which  their  group  members  describe  them  as 

behaving. 32 

While  some  leader  behavior  studies  using  LBDQ  have 
been  conducted  in  our  own  country,  none  of  them  pertain  to 
the  role  of  the  superintendent.  However,  three  studies 
which  took  place  in  Alberta  using  LBDQ  to  measure  the 
effectiveness  of  other  educational  personnel  are  worthy  of 
mention. 

McBeath33  used  an  adaptation  of  LBDQ  to  study  the 
relationship  between  teacher  leader  behavior  in  the  class¬ 
room  and  the  ratings  of  teacher  effectiveness  by  superinten¬ 
dents,  principals,  fellov/  teachers,  and  students.  The 
study,  involving  fifty-nine  teachers  in  grades  nine  to 
twelve,  was  conducted  in  twelve  schools.  McBeath  found  that 
teaching  effectiveness  appeared  to  be  related  to  the  two 
dimensions  of  leader  behavior.  The  most  effective  teachers 
rated  above  the  median  in  both  Initiating  Structure  and 


32Halpin,  The  Leadership  Behavior  of  School  Super¬ 
intendents  ,  op .  cit . ,  pp.  23“24» 

33Arthur  G.  McBeath,  "Teacher  Leader  Behavior  And 
Its  Relation  To  Teacher  Effectiveness"  (unpublished  Master’s 
thesis,  The  University  of  Alberta,  Edmonton,  1959). 
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Oonsideratrion ,  while  the  least  eHective  teachers  were  rated 
below  the  median  in  both  dimensions. 

Greenfield^^  also  used  an  adaptation  of  LBDQ  to 
measure  teacher  leader  behavior  and  its  relation  to  effec¬ 
tiveness  as  measured  by  pupil  growth.  The  study  involved 
fifby-one  teachers  and  their  pupils  with  growth  equated  as 
achievement  measured  by  the  Alberta  provincial  examinations 
in  grade  nine  social  studies  and  mathematics.  Greenfield 
found  that  teachers  showing  a  high  degree  of  leadership  tend 
to  induce  high  achievement  in  their  pupils. 

Keeler, in  a  contemporary  study,  also  used  an 
adaptation  of  LBDQ  to  measure  the  relationships  between  the 
leadership  behavior  of  principals,  and  staff  morale  and 
productivity.  The  study  was  conducted  in  forty-two  average¬ 
sized,  non-city  schools,  with  the  evaluations  of  productivity 
obtained  from  grade  nine  provincial  examination  marks 
adjusted  for  intelligence  test  scores.  He  discovered  that 
principals  of  high  productivity  schools  tended  to  be  above 
the  mean  on  both  Consideration  and  Initiating  Structure, 

^^Thomas  B.  Greenfield,  '^Teacher  Leader  Behavior  And 
Its  Relation  To  Effectiveness  As  Measured  By  Pupil  Growth” 
(unpublished  Master’s  thesis.  The  University  of  Alberta, 
Edmonton,  1961). 

^^Bernard  T.  Keeler,  ’’Dimensions  Of  The  Leader 
Behavior  Of  Principals,  Staff  Morale  And  Productivity” 
(unpublished  Doctoral  dissertation,  The  University  of 
Alberta,  Edmonton,  1961). 
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while  those  of  low  productivity  schools  inclined  to  be  below 
the  mean  in  both  dimensions. 

The  studies  of  McBeath,  Greenfield,  and  Keeler  would 
suggest  that  the  LBDQ  is  a  useful  instrument  for  measuring 
the  effectiveness  of  leadership.  Furthermore,  they  indicate 
that  incumbents  of  leadership  roles  who  measure  above 
average  in  the  two  dimensions  of  Initiating  Structure  and 
Consideration,  are  more  effective  in  their  roles  than  are 
those  who  measure  below  average. 

To  review,  early  studies  of  leadership  stressed  the 
importance  of  physical,  intellectual,  and  personality  traits. 
The  traits  theory  of  leadership  gave  way  to  the  situationist 
theory  which  contended  that  the  qualities  and  skills  re¬ 
quired  of  a  leader  were  determined  by  the  demands  of  the 
situation  in  which  he  functioned.  This  was  a  rather  nega¬ 
tive  approach  to  the  problem  of  leadership,  so  students  have 
since  attempted  to  develop  a  more  comprehensive  theory  which 
would  explain  how  both  personal  attributes  and  the  demands 
of  the  social  situation  interact  to  produce  administrative 
behavior.  The  several  variations  of  this  theory  of  social 
role  emphasize  two  dimensions:  goal  achievement  or  Initiat¬ 
ing  Structure,  and  group  maintenance  or  Consideration. 

The  conclusions  to  be  drawn  from  the  related  liter¬ 
ature  are  as  follows: 

1)  In  today’s  society,  where  teachers  are  becoming  more 
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professionally  qualified,  the  social  role  theory 
finds  most  favor  as  the  best  theory  of  educational 
leadership. 

2)  The  social  role  theory  appears  to  be  a  useful  tool  in 
the  analysis  and  clarification  of  the  role  of  the 
superintendent . 

3 )  The  two  dimensions  of  leadership  behavior  which  are 
most  important  in  the  modern  concept  of  leadership 
theory  are  Initiating  Structure  and  Consideration. 

4)  The  LBDQ  developed  at  the  Ohio  State  University  has 
proven  to  be  a  useful  instrument  for  probing  these 
two  dimensions  of  leader  behavior. 

5)  Studies  of  school  superintendents,  principals, 
teachers,  university  department  heads,  and  aircraft 
commanders,  indicate  effective  leader  behavior  is 
associated  with  high  performance  on  both  dimensions: 
Initiating  Structure  and  Consideration. 

6)  Further  insight  could  be  gained  into  the  leadership 
role  of  the  district  superintendent  of  schools  in 
British  Columbia  by  examining  it  from  the  important 
reference  position  of  the  subordinate  supervisory 
personnel,  using  the  LBDQ  or  similar  instrument. 
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CHAPTER  III 


PIETHODOLOGY 

The  problem  in  this  research  is  three-fold.  Firstly, 
it  is  concerned  with  determining  the  divergence  between  the 
patterns  of  expectations  and  perceptions  relative  to  two 
aspects  of  leadership  behavior  of  district  superintendents 
in  British  Columbia  as  viewed  by  their  subordinate  super¬ 
visory  personnel.  Secondly,  it  is  concerned  with  uncovering 
conflicts  within  these  expectations  and  perceptions.  And, 
thirdly,  it  is  concerned  with  discovering  if  there  are 
differences  between  the  behavior  patterns  of  individual 
superintendents . 

This  chapter  will  describe  the  instrument  used  in 
collecting  the  data,  the  sample  to  which  the  questionnaire 
was  administered,  the  procedures  employed  in  gathering  and 
scoring  returns ,  and  the  methods  of  treatment  used  in  an¬ 
alyzing  the  data. 

I.  THE  IHSTRUFiENT 

The  instrument  used  in  this  study  was  adapted  from 
Halpin^s  Leader  Behavior  Description  Questionnaire  discussed 
in  the  previous  chapter.^  Permission  for  this  was  granted 

ISupra,  p.  3B.  Appendix  A  contains  a  copy  of  the 
instrument  and  the  accompanying  letter. 
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by  the  Bureau  or  Business  Research,  College  of  Commerce  and 
Administration,  The  Ohio  State  University .2  The  LBDQ  as 
published  commercially^  contains  forty  items  only  thirty  of 
which  are  scored.  The  commercial  LBDQ  measures  only  per¬ 
ceived  behavior.  The  two  major  differences  between  the 
instrument  and  the  commercial  LBDQ  are:  (1)  only  the  thirty 
statements  or  items  scored  in  the  latter  are  contained  in 
the  former;  and  (2)  the  instrument  is  drafted  in  such  a  way 
as  to  measure  both  perceived  and  expected  behaviors. 

The  instrument,  entitled  District  Superintendent 
Leader  Behavior  Questionnaire  (DSLBDQ),  contains  three  sec¬ 
tions.  In  Part  A,  the  respondent  provides  some  personal 
data  relative  to  his  position,  sex,  certification,  area  of 
responsibility,  experience,  and  experience  under  present 
superintendent.  In  Part  B  he  describes,  within  the  frame¬ 
work  of  the  statements,  the  behavior  of  the  superintendent 
as  he  thinks  it  should  be.  In  Part  C  he  pictures,  again 
within  the  framework  of  the  statements,  the  behavior  of  the 
superintendent  as  he  perceives  it  to  be. 

^Appendix  B  Contains  a  copy  of  the  letter  of  auth¬ 
orization. 

^Leader  Behavior  Description  Questionnaire ,  developed 
by  staff  members  of  The  Ohio  State  Leadership  Studies 
(Columbus,  Ohio:  The  Ohio  State  University,  1957). 
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II.  THE  SMPLE 

The  sample  in  this  research  is  the  subordinate  super¬ 
visory  personnel  of  eleven  district  superintendencies 
representing  some  of  the  larger  school  districts  of  British 
Columbia.  Larger  districts  were  chosen  in  order  that  they 
might  contain  a  sufficient  number  of  principals,  vice- 
principals,  special  counsellors,  directors  of  instruction, 
consultants,  and  supervisors  to  provide  valid  sub-group 
responses . 

The  superintendencies  were  chosen  on  the  recommenda¬ 
tion  of  the  Chief  Inspector  of  Schools  as  being  large  or 
fairly  large  districts  in  which  the  superintendents  had  been 
in  their  respective  areas  for  at  least  two  years. 4  Twelve 
district  superintendents  were  contacted  with  the  thought  in 
the  writer *s  mind  that  six  would  agree  to  the  study.  How¬ 
ever,  eleven  were  favorable  to  having  the  role  behavior 
questionnaire  distributed  in  their  areas,  and  so  it  was 
decided  to  conduct  the  research  in  ail  eleven  superinten¬ 
dencies  . 

Table  I  gives  the  number  of  principals,  vice- 
principals,  and  miscellaneous  supervisors  (special  coun¬ 
sellors,  directors  of  instruction,  consultants,  and 

^Appendix  C  contains  a  copy  of  the  writer »s  letter  to 
the  Chief  Inspector  of  Schools. 
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supervisors)  in  each  of  the  superintendencies.  Only  prin¬ 
cipals  in  charge  of  schools  with  four  or  more  classrooms  are 
included  in  the  study  and  in  the  table. 

TABLE  I 


NUiVlBER  OF  PRINCIPALS,  VICE-PRINCIPALS,  AND  MISCELLA¬ 
NEOUS  SUPERVISORS  IN  SUPERINTENDENCIES  IN  WHICH 
DSLBDQ^S  WERE  DISTRIBUTED 


Superin¬ 

tendency 

Principals 

Vice- 

Principals 

Miscellaneous 

Supervisors 

Total 

A 

17 

5 

2 

24 

B 

11 

3 

4 

IB 

C 

41 

10 

7 

5B 

D 

35 

19 

11 

65 

E 

IS 

B 

4 

30 

F 

24 

17 

7 

4B 

G 

15 

6 

3 

24 

H 

40 

27 

13 

BO 

I 

IB 

5 

0 

23 

J 

11 

3 

1 

15 

K 

10 

6 

1 

17 

Total 

240 

109 

53 

402 

III.  DATA  GATHERING  PROCEDURES 


A.  Distribution  of  Questionnaires. 

The  District  Superintendent  Leader  Behavior  Ques¬ 
tionnaire  together  with  an  accompanying  letter  was  mailed  to 
all  the  principals,  vice-principals,  and  miscellaneous  super¬ 
visors  included  in  Table  I.  Approximately  three  weeks  later, 
a  second  copy  of  the  questionnaire  and  a  covering  letter  was 
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sent  to  all  respondents  who  had  failed  to  return  the  first 
one .  ^ 

Table  II  shows  for  each  superintendent  the  number  of 
questionnaires  mailed  out  by  respondent  categories  and  the 
number  of  usable  questionnaires  returned.  Some  of  the  ques¬ 
tionnaires  were  returned  unanswered  or  incompletely  answered, 
and  so  could  not  be  used  in  compiling  data.  A  total  of  402 
questionnaires  were  mailed  out  to  prospective  respondents  in 
eleven  superintendencies.  Two  hundred  ninety-six  usable 
questionnaires  were  returned.  The  percentage  return  was 
73.6. 


TABLE  II 

NUMBER  OF  QUESTIONNAIRES  MILED  OUT  TO  SUPERINTEND- 
ENGIES  AND  NUMBER  OF  USABLE  QUESTIONNAIRES  RETURNED 


Sup*  t 

Principals 

7ice- 

Principals 

Mis cell . 
Supervisors 

Total 

%R 

S 

R 

S 

R 

S 

R 

S 

R 

A 

17 

13 

5 

4 

2 

2 

24 

19 

79.2 

B 

11 

11 

3 

3 

4 

4 

IS 

IS 

100.0 

G 

41 

31 

10 

6 

7 

4 

5S 

41 

70.7 

D 

35 

27 

19 

13 

11 

S 

65 

4S 

73.8 

E 

la 

15 

S 

6 

4 

1 

30 

22 

73.3 

F 

24 

13 

17 

12 

7 

6 

48 

31 

64.6 

G 

15 

14 

6 
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3 

2 

24 

21 

87.5 

H 

40 

26 

27 

IS 

13 

9 

SO 

53 

66.0 

I 

IS 

15 

5 

5 

0 

0 

23 

20 

87.0 

J 

11 

9 

3 

2 

1 

1 

15 

12 

80.0 

K 

10 

S 

6 

? 

1 

0 

17 

11 

bk-1 

Total 

240 

~T32 

109 

77 

53 

37 

402 
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^Appendix  D  contains  a  copy  of  the  accompanying  letter. 
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B.  Scoring  Questionnaires 

Part  A  of  the  questionnaire  related  to  personal  data 
regarding  the  respondent.  This  data  was  used  to  sort  the 
scores  into  sub-groups  for  the  purpose  of  testing  Hypothesis 
Two.  These  sub-groups  were  based  upon  conditions  of  posi¬ 
tion,  sex,  certification,  area  of  responsibility,  experience, 
and  experience  under  present  superintendent. 

Part  B  of  the  questionnaire  was  concerned  with 
expectations.  It  contained  thirty  items  pertaining  to  the 
question,  '^How  do  you  expect  your  superintendent  to  act?*^ 

The  odd-numbered  items  referred  to  Initiating  Structure  and 
the  even-numbered  items  to  Consideration.  This  fact,  how¬ 
ever,  was  not  divulged  to  the  respondents. 

Each  item  was  scored  by  the  respondents  on  a  scale 
ranging  from  four  to  zero.  In  the  positive  items,  the 
scores  four  to  zero  correspond  respectively  to  answers  of 
always .  often,  occasionally,  seldom,  and  never.  For  the 
negative  items,  the  scoring  was  reversed,  ±,  e . ,  zero  to 
four.  The  following  items  were  scored  negatively:  numbers 
ten,  fourteen,  and  sixteen.  In  these  cases,  four  equalled 
zero,  three  equaUed  two,  one  equalled  three,  and  zero 
equalled  four. 

Part  C  of  the  questionnaire  was  concerned  with  per¬ 
ceptions.  It  contained  the  same  thirty  items  as  in  Part  B, 
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but  these  now  related  to  the  question,  ^^How  does  your  super¬ 
intendent  act?"  The  scoring  of  Part  C  was  carried  out  in 
the  same  manner  as  for  Part  B. 

The  scores  totalled  for  each  of  the  two  dimensions  by 
summing  the  scores  assigned  to  responses  marked  on  each  of 
the  fifteen  items  of  the  dimension.  The  scores,  theoretic- 
3.11y ,  could  range  from  zero  to  sixty. 

For  ease  of  reference.  Part  B  of  the  questionnaire 
wherein  the  respondents  were  requested  to  depict  how  they 
expected  their  superintendents  to  act,  will  be  designated 
DSLBDQ-Expected  in  the  remainder  of  this  study.  Similarly, 
Part  G  of  the  questionnaire  wherein  the  respondents  were 
requested  to  depict  how  their  superintendents  acted,  will  be 
referred  to  as  DSLBDQ-Perceived. 

A  problem  arose  with  regard  to  determining  the  number 
of  respondents  necessary  per  superintendency  to  provide  a 
valid  index  score  for  the  leader *s  behavior  under  each  condi¬ 
tion.  Halpin  indicated  that  experience  suggested  a  minimum 
of  four  respondents  per  leader  were  desirable.^  Initially, 
for  this  study,  a  minimum  of  four  scores  under  each  condi¬ 
tion  was  required  or  the  median  rating  for  that  condition 
was  not  used  in  the  analysis  of  the  data.  It  was  found, 
however,  that  for  one  of  the  nonparametric  tests  used  to 

^Halpin,  Manual  for  the  Leader  Behavior  Description 
Questionnaire ,  op.  cit . .  p.  7* 
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analyze  the  data  —  Wilcoxon  matched-pairs  signed  ranks 
test  --  setting  the  minimum  at  four  respondents  under  any 
one  condition,  would  create  a  situation  where  the  size  of 
N  would  often  be  so  small  as  to  preclude  critical  values  for 
T.  Consequently,  it  was  decided  that  a  minimum  of  two 
scores  under  any  one  condition  would  be  required  in  order  to 
establish  a  median  rating  for  that  condition  to  be  used  in 
the  processing  of  the  data*  This  change  in  procedure  in¬ 
creased  the  size  of  N  for  both  the  Wilcoxon  test  and  for  the 
Friedman  two-way  analysis  of  variance  by  ranks  test,  and  thus 
increased  the  effectiveness  of  the  tests  in  providing 
critical  analyses  of  the  index  scores. 

IV.  IIFTHUDS  OF  TREATFiENT  IN  ANALYSIS  OF  DATA 

In  this  section,  the  specific  tests  to  be  used  in  the 
analysis  of  the  data  will  be  listed  by  hypothesis. 

In  analyzing  the  data  relating  to  Hypotheses  One  and 
Two,  since  little  was  known  about  the  population  distribu¬ 
tions  of  the  index  scores,  the  tests  of  significance  to  be 
used  are  of  the  nonparametric  type.  Nonparametric  tests  are 
described  as  distribution  free  tests  and  therefore  partic¬ 
ularly  useful  in  behavioral  research.  Ferguson  states: 

Nlany  tests  of  significance  involve  assumptions  about  the 
nature  of  the  distributions  of  the  variables  in  the 
populations  from  which  the  samples  are  drawn.  The  t 
test  and  the  analysis  of  variance,  for  example,  assume 
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Normality  of  the  parent  distributions.  In  experimental 
work  situations  arise  where  either  little  is  known  about 
the  population  Distributions  or  these  distributions  are 
known  to  depart  appreciably  from  the  normal  form.  In 
such  situations  nonparametric  tests  may  be  appropriately 
used . 7 

The  level  of  confidence  using  nonparametric  tests  was 
established  at  .05. 


A,  Tests  Used  For  Hypothesis  One . 

Hypothesis  One  states  that  there  is  a  divergence  to  a 
significant  degree  between  the  expected  and  perceived  be¬ 
haviors  of  superintendents  as  viewed  by  the  subordinate 
supervisory  personnel  as  a  group.  To  test  this  hypothesis 
the  Wilcoxon  matched-pairs  signed-ranks  test  will  be  employed.^ 
To  ascertain  the  degree  of  relationship  between,  and  within, 
the  expected  and  perceived  dimensions  of  DSLBDQ,  Spearman’s 
coefficients  of  rank  correlation  test  will  be  used.  Since 
the  variables  in  this  research  are  psychological  in  nature, 
the  rank  order  correlation  coefficient  is  preferred  to  that 
of  the  contingency  coefficient .*5 


7g  eorge  A.  Ferguson,  Statistical  Analysis  in 
Psychology  and  Education  (New  York:  McGraw-Hill  Book 
Company,  1959),  p.  264. 

^Ibid. ,  pp.  269-270. 
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B.  Tests  Used  For  Hypothesis  Two . 

Hypothesis  Two  states  that  there  are  no  significant 
differences  among  sub-groups  relative  to  their  expectations 
and  perceptions  of  the  behaviors  of  superintendents.  These 
sub-groups  are  based  upon  conditions  of  position,  sex, 
certification,  area  of  responsibility,  experience,  and 
experience  under  present  superintendent.  To  test  this  hypo¬ 
thesis,  the  Wilcoxon  matched-pairs  signed-ranks  test  and  the 
Friedman  two-v;ay  analysis  of  variance  by  ranks  test^^^  will 
be  employed.  The  latter  test  will  be  used  only  where  there 
are  sufficient  experimental  conditions  and  observations  to 
make  it  possible  to  do  so.  The  Friedman  test  is  a  nonpara- 
metric  one  of  analysis  of  variance  for  two-way  classifica¬ 
tion  where  observations  are  made  on  each  of  a  group  of 
individuals  under  more  than  two  conditions. 

G.  Tests  Used  For  Hypothesis  Three . 

Hypothesis  Three  states  that  there  are  significant 
differences  in  the  behavior  patterns  of  different  superin¬ 
tendents  as  described  by  their  respective  subordinate  super¬ 
visory  personnel.  While  nonparametric  tests  will  be  used  to 
analyze  the  data  for  Hypotheses  One  and  Two,  it  will  be 
necessary  to  use  analysis  of  variance  to  test  Hypothesis 


IQlbid.,  p.  272-274. 
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Three.  In  employing  analysis  of  variance,  two  major  assump¬ 
tions  must  be  satisfied. The  first  assumption  is  that  the 
observations  within  each  category  are  random  samples.  Such 
is  not  the  case  in  this  study.  Hov/ever,  as  Ferguson  states: 

Unless  there  is  reason  to  suspect  a  fairly  extreme 
departure  from  normality,  it  is  probable  that  the  con¬ 
clusions  drawn  from  the  data  using  an  F  test  will  not  be 
seriously  affected.  In  general,  the  effect  of  departures 
from  normality  is  to  make  the  results  appear  somewhat 
more  significant  than  they  are.  Consequently,  where  a 
fairly  gross  departure  from  normality  occurs,  a  somewhat 
more  rigorous  level  of  confidence  than  usual  may  be 
employed. 

While  the  writer  has  no  reason  to  suspect  any  gross 
departure  from  normality  in  the  sample,  nevertheless,  so 
that  the  conclusions  drawn  from  the  analysis  of  the  data 
using  an  F  test  will  not  be  open  to  serious  doubt, 

Ferguson’s  suggestion  will  be  implemented  by  using  the  .01 
level  of  confidence  rather  than  the  less  stringent  .05  level. 

The  second  assumption  that  must  be  satisfied  is  that 
the  variances  within  the  sub-groups  are  homogeneous.  To 
test  the  validity  of  this  assumption,  the  Lq-test  of  Homo¬ 
geneity  of  Variance  will  be  employed. ^3 

Having  outlined  the  methodology  of  the  study,  we 
shall  proceed,  in  the  following  chapter,  to  analyze  the  data 
from  the  questionnaire-returns  to  test  the  three  hypotheses. 


fllbid. ,  p.  240. 

^^Ibid. .  pp.  239-240. 

13 Palmer  0.  Johnson,  Statistical  Methods  In  Research 
(New  York:  Prentice-Hall,  Inc.,  1949 J,  pp.  85-86. 
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CHAPTER  IV 


FINDINGS 


The  thesis  has  enumerated  three  hypotheses  in  order 
to  investigate  the  expected  and  perceived  behaviors  of  the 
school  superintendent  relative  to  the  dimensions  of  Initiat¬ 
ing  Structure  and  Consideration.  This  chapter  will  be  con¬ 
cerned  with  the  organization  and  analysis  of  the  data 
pertinent  to  these  hypotheses.  The  data  will  be  treated  and 
analyzed,  and  the  findings  stated  under  each  hypothesis. 

Then,  in  the  final  section  of  the  chapter,  for  ease  of  refer¬ 
ence,  the  findings  will  be  sumraarized. 

I .  HYPOTHESIS  ONE 

Hypothesis  One  states  that  there  is  a  divergence  to  a 
significant  degree  between  the  expected  and  perceived  be¬ 
haviors  of  superintendents  as  viewed  by  the  subordinate 
supervisory  personnel  as  a  group. 

Three  main  types  of  analyses  will  be  performed  to 
test  the  validity  of  this  hypothesis.  Firstly,  the  expected 
and  perceived  behaviors  in  each  of  the  two  dimensions, 
Initiating  Structure  and  Consideration,  will  be  statistically 
compared.  Secondly,  the  mean  unbiased  variances  and  standard 
deviations  of  Initiating  Structure-Expected,  Initiating 
Structure-Perceived,  Consideration-Expected,  and  Consideration- 
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Perceived  will  be  examined.  And,  thirdly,  the  degree  of 
relationship  between  each  combination  of  two  of  the  variables 
Initiating  Structure-Expected,  Initiating  Structure-Perceived, 
Consideration-Expected,  and  Consideration-Perceived  will  be 
determined.  The  findings  from  the  analyses  of  the  data  will 
be  stated  under  each  sub-heading. 

A.  Comparisons  Between  And  Within  Dimensions . 

Initiating  Structure-Expected  and  Initiating  Structure- 
Perceived  are  examined  first.  Table  III  gives  the  mean 
ratings  and  the  unbiased  variances  of  each  superintendent  by 
all  of  his  respective  raters. 
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TABLE  III 

INITIATING  STRUCTURE-EXPECTED  AND  -PERCEIVED 
RATINGS  OF  ELEVEN  DISTRICT  SUPERINTENDENTS, 
LISTING  NUI4BER  OF  RATERS,  MEANS, 

AND  UNBIASED  VARIANCES  FOR  EACH 


Sup^t 

Initiating  Structure 
Expected 

Initiating  Structure 
Perceived 

N 

I 

s-^ 

N 

1 

s-^ 

A 

19 

42.79 

37.95 

19 

40.00 

59.67 

B 

18 

44.50 

27.68 

18 

42.00 

49.06 

C 

41 

45.34 

33.83 

41 

44.49 

36.61 

D 

48 

45.23 

43.16 

48 

40.60 

78.11 

E 

22 

45.36 

29.39 

22 

38.59 

50.06 

F 

31 

45.74 

41.00 

31 

40.71 

53.55 

G 

21 

44.67 

53.83 

21 

36.05 

119.15 

H 

53 

45.06 

39.67 

53 

37.38 

77.66 

I 

20 

41.80 

74.59 

20 

37.55 

75.31 

J 

12 

41.00 

79.80 

12 

33.42 

102.45 

K 

11 

47.00 

22.00 

11 

42.09 

71.69 

Mean 

44.41 

43.90 

39.66 

79.39 

Let  us  firstly  study  the  means  in  Table  III.  An 
inspection  of  them  reveals  that,  in  every  superintendency, 
the  subordinate  supervisory  personnel  indicate  the  perceived 
behavior  of  the  superintendent  in  Initiating  Structure  is 
not  as  high  as  the  expected  behavior  in  the  same  dimension. 
Since  the  two  sets  of  observations  are  correlated,  the 
significance  of  the  difference  may  be  tested  by  using  the 
Wilcoxon  mat ched— pairs  signed-ranks  test.^  The  null  hypo¬ 
thesis  states  that  the  sum  of  the  positive  ranks  tends  to 


^Supra ,  p.  55- 
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equal  the  sum  of  the  negative  ranks.  In  these  instances, 
the  sum  of  the  positive  ranks  equals  66  and  that  of  the 
negative  ranks,  zero;  giving  T  a  value  of  zero.  When  N=ll, 
a  value  of  T  equal  to  or  less  than  11  is  required  for  sig¬ 
nificance  at  the  .05  level  for  a  two-tailed  test.  The  data, 
therefore,  warrant  rejection  of  the  hypothesis  that  the  two 
sets  of  observations  are  from  the  same  population.  Con¬ 
sequently,  the  null  hypothesis  is  rejected  and  the  research 
hypothesis  upheld;  that  is,  the  perceived  behavior  of  the 
superintendent  in  Initiating  Structure  differs  significantly 
from  his  expected  behavior  in  the  same  dimension. 

Let  us  now  examine  the  mean  unbiased  variances  in 
Table  III.  A  comparison  of  the  mean  unbiased  variance  from 
the  Expected  column  (43*90)  with  that  from  the  Perceived 
column  (79*39) >  indicates  that  the  respondents  are  more  agreed 
as  to  the  type  of  behavior  they  expect  in  the  Initiating 
Structure  dimension  than  they  are  as  to  the  type  of  behavior 
they  perceive  in  this  dimension.  It  should  be  noted  that 
this  is  true  in  every  superintendency  because  in  every  case 
the  unbiased  variance  from  the  Expected  column  is  greater 
than  that  from  the  Perceived  colximn. 

Consideration-Expected  and  Consideration-Perceived 
dimensions  are  now  examined.  Table  IV  gives  the  mean  ratings 
and  the  unbiased  variances  of  each  superintendent  by  all  of 
his  respective  raters. 
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TABLE  IV 

CONSIDERATION-EXPECTED  AND  -PERCEIVED  RATINGS  OF 
ELEVEN  DISTRICT  SUPERINTENDENTS,  LISTING  NUI^IBER 
OF  RATERS,  PiEANS,  AND  UNBIASED  VARIANCES  FOR  EACH 


Sup*  t 

Consideration 

Expected 

Consideration 

Perceived 

N 

I 

s2 

N 

X 

S^ 

A 

19 

43.37 

15.92 

19 

37.37 

120.03 

B 

IS 

46.17 

26.97 

IS 

35.00 

59.76 

C 

41 

44.^4 

33.59 

41 

33.78 

80.68 

D 

46 

45.40 

18.56 

46 

45.21 

27.24 

E 

22 

U.85 

29.65 

22 

39.68 

38.32 

F 

31 

45.32 

23.33 

31 

39.29 

58.61 

G 

21 

44.76 

19.14 

21 

38.00 

92.29 

H 

53 

47.13 

25.04 

53 

38.45 

102.38 

I 

20 

45.30 

33.06 

20 

20.55 

58.16 

J 

12 

45.00 

33.09 

12 

40.25 

47.66 

K 

11 

44.91 

17.49 

11 

38.27 

31.02 

Mean 

45.13 

25.08 

36.90 

65.15 

Let  us  firstly  study  the  mean  in  Table  IV.  An  inspec¬ 
tion  of  them  reveals  that,  in  every  superintendency,  the 
subordinate  supervisory  personnel  indicate  the  perceived 
behavior  of  the  superintendent  in  Consideration  is  not  as 
high  as  the  expected  behavior  in  the  same  dimension.  Since 
the  two  sets  of  observations  are  correlated,  the  significance 
of  the  difference  may  be  tested  by  using  the  Wilcoxon 
matched-pairs  signed-ranks  test.  The  null  hypothesis  states 
that  the  sum  of  the  positive  ranks  tends  to  equal  the  sum  of 

In  these  instances,  the  sum  of  the 
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positive  ranks  equals  66  and  that  of  the  negative  ranks, 
zero;  giving  T  a  value  of  zero.  When  N=ll,  a  value  of  T 
equal  to  or  less  than  11  is  required  for  significance  at  the 
.05  level  for  a  two-tailed  test.  The  data,  therefore,  war¬ 
rant  rejection  of  the  hypothesis  that  the  two  sets  of  obser¬ 
vations  are  from  the  same  population.  Consequently,  the 
null  hypothesis  is  rejected  and  the  research  hypothesis 
upheld;  that  is,  the  perceived  behavior  of  the  superinten¬ 
dent  in  Consideration  differs  significantly  from  his  expected 
behavior  in  the  same  dimension. 

Let  us  novj  examine  the  mean  unbiased  variances  in 
Table  IV.  A  comparison  of  the  mean  unbiased  variance  from 
the  Expected  column  (25.0B)  with  that  from  the  Perceived 
column  (65.15),  indicates  that  the  respondents  are  more 
agreed  as  to  the  type  of  behavior  they  expect  in  the  Consider¬ 
ation  dimension  than  they  are  as  to  the  type  of  behavior 
they  perceive  in  this  dimension.  It  should  be  noted  that 
this  is  true  in  every  superintendency  because  in  every  case 
the  unbiased  variance  from  the  Expected  column  is  greater 
than  that  from  the  Perceived  column. 

B.  Study  Of  Variances  And  Standard  Deviations. 

Table  V  gives  the  mean  unbiased  variances  and  the 
mean  standard  deviations  of  the  two  dimensions  of  leadership 


studied. 
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TABLE  V 

J^iEAN  UNBIASED  VARIANCES  AND  STANDARD  DEVIATIONS  OF 
DSLBDQ-EXPECTED  AND  DSLBDQ-PERCEIVED 


Dimension 

s2 

s 

Initiating  Structure-Expected 

43.90 

6.7 

Initiating  Structure-Perceived 

79.39 

B.9 

Consideration-Expected 

25.08 

5.0 

Consideration-Perceived 

65.15 

8.1 

An  inspection  of  the  data  in  Table  V  reveals  that  the 


respondents,  as  a  group,  are  more  in  agreement  as  to  the 
type  of  leadership  behavior  expected  than  they  are  as  to  the 
type  of  leadership  behavior  perceived.  Furthermore,  they 
are  more  agreed  as  to  the  amount  of  Consideration  desired, 
than  they  are  as  to  the  amount  of  Initiating  Structure 
wanted. 


C.  Degree  Of  Relationships  Among  Variables. 

Table  VI  gives  Spearman ^s  coefficients  of  rank  cor¬ 
relation  between,  and  within,  the  expected  and  perceived 
dimentions  of  DSLBDQ.  The  purpose  of  the  test  is  to  ascer¬ 
tain  the  degree  of  simultaneous  variation,  or  relationship, 
between  two  variables.  Using  the  rank-order  correlation 
method,  for  N=ll,  a  ^  greater  than  .506  is  required  before 
it  can  be  stated  that  a  significant  association  exists  in  a 
positive  direction  at  the  .05  level.  Only  one  of  the 

^Ferguson,  op .  cit .  ,  Table  G,  ’’Critical  Values  of 
The  Spearman  Rank  Correlation  Coefficient,  ’  p.  316. 


N  1.  J  ■  : 


fc.  y I j  \  I* .Li  ^ '  -I  — 

I  •  ,  ■  '• 

I  ***  Vi 


.  -;.  i  v'C. 


/.V  UPoAi^i^a!  KAi^C-i 

-  ...  ciw^  L.  U 


O  ;  J  iO  .1  -.-•■■>  V 


L  ;  I  Cf  C'v.'  SH  vJ  ■  f  “»i  '  '^‘1  : 


o..: 


I  T  *i  »  V* 


*  .  **'  I  .  i  •  • 

.  -k*  ».  *  *i  '  - 


'"ii  1  '  i  ..>‘£.'1*  *i i'.' V 


rtO 


.  vt*-  ^ 


:  i>.  /r  ty'iuL-:  ;■  rj£.j:oJ:*TT 


'>  L.!  -I'  ;.j.ii.jAlJinI 

.  xJ'C'.  J-ni  -COXill 

uvw  >xx-Jic J: 

j‘  -V  [  ^  i:  JE’tt  bianoO 

_  ij.  •  Jt.-t  *=#?  — r-.rrer-tta3;-=-s=a  M  ■■  i  ria 

w  ,  )  yj  lv  iO  OOl  t  *"  i  c. :  .  j  .i.i 
:■•  ■.  ^  j  .JO'it,  £.  V.  -  ^  ’-.iSbnoqes'i 

■  :..  -.cj-vuCdt  -  -  :'i  Iv 

-xivAil^d  -  In-^'T'-vDi-sI  ‘ic 


h  1 .  Ni 


wJ 


i1  Ky 


fci'iCrn  S'’ife 


,.*  .  A/f;.-  <aJ  wj  2£i  e'X£  ^©r(ct  ncrict 

.  :zvt 


•-y  ^■’ '-  .  *'  ’ 


•  -'-  ■  -,  ■'  •■-  4  jj 

r..  .ic.*i  'ic  ;  j.:' i  ileoC'  •  •.  r.  iV  tJLUi::' 

> :  V  X  i- t-'j.ti  IJ- .  ./j  '  [X '.  5  bi  i  ^iir-OVCDCi  ;.LiCJ£jX6'X 

’  .  o»r  ai;  *^iiu  io  ^'p.aqix  i  .  vu  i<  aaoic^:  omxb 

-■;.(...tjxi.  'i  ^  c:n  .  .i.  j  ,:.x*:.xci  'lO  esn^eb  ©iiJ  nXtevJ 

iOi  Jib.J.9‘1’1'' r-  15'  ''i.J  '^nia\  .  xr-Xr.j&j:*t£v  ovM  nee.vjed 


't.; 


LX  C‘ 


'I  y Ji^ 


a 


I  :~ 


I  '  C  ciC''Xl  ■  ^- 

M.J 


cj  i:i::z  J”.' •  ;  Xiniixe 


JrrlJ  'j'. 


.r.iUsffi 

;;-0  Jx 


Lri 


.J'.£'V^;.r  (t‘\  ‘  :'-v  jN  :{<•  r  SViJXGOq 


/  i-  /•  I 


)  ?*T  '  •' 

•  '  •  1  V. 

.  *■■’61; 


*2  '-Ui. 


t  *  '  -  ' 


i-it'-x  v;X.  _ 


y.  •U?''T6'1** 

;-  .  .ICT/Xfi^ac.  61.' 


65 


associations  —  that  between  Initiating  Structure -Expected 
and  Initiating  Structure-Perceived  —  proves  to  be  signifi¬ 
cant  . 


TABLE  VI 

SPEARlv'iAN^S  COEFFICIENTS  OF  RANK  CORRELATION  BETWEEN 
AND  WITHIN  EXPECTED  AND  PERCEIVED 
DII4ENSIONS  OF  DSLBDQ 


Association 

Spearman^  s 
Coefficient 

Significant 
at  .05  level 

IS-Expected  &  C-Expected 

-.02 

no 

IS-Expected  k  IS-Perceived 

.61 

yes 

IS-Expected  &  C-Perceived 

.25 

no 

IS-Perceived  &  C-Perceived 

-.29 

no 

IS-Perceived  &  C-Expected 

-.06 

no 

C-Perceived  &  C-Expected 

.27 

no 

II.  HYPOTHESIS  TWO 


Hypothesis  Two  states  that  there  are  significant 
differences  among  sub-groups  of  respondents  relative  to 
their  expectations  and  perceptions  of  the  behavior  of  super¬ 
intendents  . 

To  test  this  hypothesis,  the  Friedman  two-way  analysis 
of  variance  by  ranks  and  the  Wilcoxon  matched-pairs  signed- 
ranks  test  will  be  employed. 3  The  former  test  will  be  used 
Qj^2.y  in  conditions  where  there  are  three  sets  of  observations, 


3supra,  p.  56. 
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such  as  for  positional  conditions  where  one  finds  observa¬ 
tions  by  principals,  vice-principals,  and  miscellaneous 
supervisors.  The  V^ilcoxon  test  will  be  performed  to  compare 
the  significance  of  the  difference  between  pairs  of  sets  of 
observations,  such  as  between  principals  and  vice-principals. 

The  sub-groups  whose  index  scores  will  be  examined 
are  based  upon  the  following  conditions:  position,  sex, 
certification,  years  of  experience,  and  years  of  experience 
under  present  superintendent.  The  index  scores  (median 
observations)  are  given  only  if  there  are  two  or  more  raters 
under  each  condition.  The  findings  in  this  section  will  be 
stated  following  the  discussion  under  each  condition. 

A.  Positional  Conditions . 

Since  there  are  three  sets  of  observations  (prin¬ 
cipals^,  vice-principals*,  and  miscellaneous  supervisors’) 
of  the  subject  (superintendents),  and  since  the  samples  are 
correlated,  the  Friedman  two-way  analysis  of  variance  by 
ranks  may  be  employed  to  determine  the  significance  of  the 
difference  between  positions. 
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PRINCIPALS’,  VICE-PRINCIPALS’,  AND  MISCELLANEOUS  SUPExRVISORS ’ 
INDIAN  FtATINGS^  OF  RESPECTIVE  SUPERINTENDENTS  ON 
DSLBDQ-EXPECTED  AND  DSLBDQ-PERCEIVED 


/ 
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The  results  from  the  use  of  the  Friedman  test  are 
compiled  in  Table  VIII.  In  the  table,  N  equals  the  number 
of  superintendencies;  k  the  number  of  positions;  and  Tf^r^  the 
chi-square  value.  For  k-1  degrees  of  freedom,  the  chi- 
square  value  must  be  equal  to  or  greater  than  5.99  to  be 
significant  at  the  .05  level.  The  null  hypothesis  states 
that  the  three  samples  of  observations  studied  for  each 
dimension  are  from  the  same  population.  The  data  from  Table 
VIII  confirms  the  null  hypothesis  except  for  Consideration- 
Perceived.  Here  the  significant  chi-square  value  indicates 
that  the  three  samples  of  observations  are  not  from  the  same 
population.  Therefore,  only  for  this  dimension,  the  null 
hypothesis  is  rejected  and  the  research  hypothesis  upheld; 
that  is,  there  is  a  significant  difference  among  the  posi¬ 
tions  of  principal,  vice-principal,  and  supervisor  in  the 
amount  of  Consideration  each  perceives  the  superintendent 
exhibiting. 
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TABLE  VIII 

FRIEDivIAN  TV/O-WAY  ANALYSIS  OF  VARIANCE  BY  RANKS  TEST 
EVALUATION  OF  POSITIONAL  CONDITIONS  MEDIANS 


Dimension 

N 

k 

Xr2 

^r2=.05 

Significant 

IS-Expected 

7 

3 

.29 

3.99 

no 

C-Expected 

7 

3 

3.07 

3.99 

no 

IS-Perceived 

7 

3 

2.64 

3.99 

no 

C-Perceived 

7 

3 

6.64 

3.99 

yes 

When  the  Friedman  two-way  analysis  of  variance  by 
ranks  test  was  employed  above,  it  was  discovered  that  the 
area  of  significant  difference  between  sub-groups  was  in  the 
Consideration-Perceived  dimension  only.  In  order  to  dis¬ 
cover  between  which  sub-groups  the  significant  difference 
obtains,  one  must  perform  the  Wilcoxon  matched-pairs  signed- 
ranks  test  using  the  data  from  Table  VII,  This  test  will 
determine  the  significance  of  the  difference  between  any 
pair  of  sets  of  observations  based  upon  positions.  The  re¬ 
sults  from  the  use  of  the  test  are  compiled  in  Table  IX. 

The  null  hypothesis  states  that  each  pair  of  observations  is 
from  the  same  population.  The  data  from  Table  IX  confirms 
the  null  hypothesis  except  for  the  comparison  between  the 
observations  of  principals  and  miscellaneous  supervisors. 

In  this  comparison,  the  value  of  ^  equals  zero,  v/hile  for 
^  a  value  of  T  equal  to  or  less  than  2  is  required  for 
significance  at  the  .05  level  for  a  two-tailed  test.  The 
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data,  therefore,  warrant  rejection  of  the  hypothesis  that 
the  two  sets  of  observations  are  from  the  same  population. 
Consequently,  for  this  comparison  only,  the  null  hypothesis 
is  rejected  and  the  research  hypothesis  confirmed.  One  may 
infer  from  the  data  in  Tables  VII  and  IX  that  there  is  a 
significant  difference  in  the  perceptions  of  the  superinten¬ 
dent's  behavior  in  the  Consideration  dimension  between  prin¬ 
cipals  and  miscellaneous  supervisors.  The  latter  perceive 
higher  Consideration  in  their  superintendent  than  do  the 
former. 


TABLE  IX 

WILCOXON  MATCHED-PAIRS  SIGNED-RANKS  TEST  EVALUATION 
OF  POSITIONAL  CONDITIONS  MEDIANS 
IN  CONSIDERATION-PERCEIVED 


Comparison 

Consideration- 

Perceived 

Principals 

T=ll 

vs . 

N=10 

Vice -Principals 

Not  Sig. 

Principals 

T=0 

vs . 

N=7 

Supervisors 

Sig.  at  .05  level 

Vice-Principals 

T=1 

vs . 

N=6 

Supervisors 

Not  Sig. 

B.  Sex  Conditions . 

The  index  scores  in  this  section  have  been  divided 
under  two  conditions:  male  and  female.  The  data  is  to  be 


found  in  Table  X. 
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TABLE  X 

MALE  AND  FEMALE  LIEDIAN  RATINGS'^  OF  RESPECTIVE 
SUPERINTENDENTS  UN  DSLBDQ-EXPEGTED 
AND  DSLBDQ-PERGEIVED 


INITIATING  STRUCTURE-EXPECTED 

Condition 

Superintendent 

B 

C  D 

E 

F 

G 

H 

I 

Male  46.30 

46.30  45.25 

43.00 

47.83 

44.16 

45.83 

40.30 

Female  41.30 

44.00  51.00 

48.00 

47.00 

30.30 

49.00 

47.00 

CONSIDERATION' 

-EXPECTED 

Condition 

Superintendent 

B 

C  D 

E 

F 

G 

H 

I 

NIale  47.00 

44.75  45.00 

44  •  16 

46.73 

44 . 00 

47.33 

45.16 

Female  44.30 

46.00  47.00 

32.00 

43.00 

43.30 

33.00 

43.30 

INITIATING  STRUCTURE-PERCEIVED 

Condition 

Superintendent 

B 

C  D 

E 

F 

G 

H 

I 

Male  41.70 

44.00  42.00 

39.00 

41.00 

33.00 

36.00 

33.50 

Female  43 . 50 

41.00  48.00 

44.30 

40.00 

46.00 

46.50 

43.50 

CONSIDERATION- 

-PERCEIVED 

Condition 

Superintendent 

B 

G  D 

E 

F 

G 

H 

I 

Male  34.50 

36.23  44.00 

40.00 

39.00 

36.00 

40.90 

21.00 

Female  40.00 

27.30  47.00 

46.50 

46.00 

30.00 

32.00 

20.30 

^Medians  given  only  if  two 

or  more 

raters 

under 

each  conditioi 

Examining  the  data  in  Table  X,  since  there  are  only- 
two  sets  of  observations  —  male  and  female  —  the  Wilcoxon 
matched-pairs  signed-ranks  test  will  be  used  to  test  the 
significance  of  the  difference  between  them.  The  results 
from  the  use  of  the  test  are  compiled  in  Table  XI.  The  null 
hypothesis  states  that  each  pair  of  observations  is  from  the 
same  population.  The  data  from  Table  XI  confirms  the  null 
hypothesis  in  all  dimensions  except  in  Initiating  Structure- 
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Perceived,  In  this  dimension,  the  value  of  T  equals  4, 
while  for  N=S,  a  value  of  T  equal  to  or  less  than  4  is 
required  for  significance  at  the  .05  level  for  a  two-tailed 
test.  The  data,  therefore,  warrant  rejection  of  the  hypo¬ 
thesis  that  the  two  sets  of  observations  are  from  the  same 
population.  P'or  this  dimension,  the  significant  value  of  T 
indicates  that  the  male  and  female  index  scores  do  not  come 
from  the  same  population.  Therefore,  one  may  infer  from  the 
data  in  Tables  X  and  XI  that  the  female  respondents  perceive 
their  superintendents  higher  on  Initiating  Structure  than  do 
the  male  respondents. 


TABLE  XI 

WILCOXON  MATCHED-PAIRS  SIGNED-RANKS  TEST  EVALUATION 

OF  SEX  CONDITIONS  MEDIANS 


Comparison 

I  S- 

Expected 

C- 

Expected 

I  S- 

Perceived 

C- 

Perceived 

Male 

T=8 

T=10 

T=4 

T=7 

vs 

N=8 

N=8 

N=8 

N=8 

Female 

Not  Sig. 

Not  Sig. 

Sig.  at  .05  lev. 

Not  sig. 

C .  Certification  Conditions . 

In  order  to  facilitate  the  research  in  this  sub¬ 
section,  the  responses  are  classified  under  one  of  three 
conditions:  those  from  respondents  with  less  than  Secondary 

Basic,  or  equivalent,  certification(SB-) ;  those  from  respon¬ 
dents  with  Secondary  Basic,  or  equivalent,  certification ( SB ) ; 
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and  those  from  respondents  with  Secondary  Advanced,  or 
equivalent,  certification! SA ) .  Using  this  classification 
the  index  scores  have  been  compiled  in  Table  XII. 
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Examining  tne  data  in  Table  XII,  since  there  are 
three  sets  oi  observations  (SB-,  SB,  and  SA)  of  the  subject 
(superintendents),  and  since  the  samples  are  correlated,  the 
Friedman  two-way  analysis  of  variance  by  ranks  test  may  be 
employed  to  determine  the  significance  of  the  difference 
between  certification  conditions. 

The  results  from  the  use  of  the  Friedman  test  are 
compiled  in  Table  XIII.  In  the  table,  N  equals  the  number  of 
superintendencies;  k  the  number  of  certification  conditions; 
and  the  chi-square  value.  For  k-1  degrees  of  freedom, 
the  chi-square  value  must  be  equal  to  or  greater  than  5.99 
to  be  significant  at  the  .05  level.  The  null  hypothesis 
states  that  the  three  samples  of  observations  studied  for 
each  dimension  are  from  the  same  population.  The  data  from 
Table  XIII  confirms  the  null  hypothesis  except  for  Initiat¬ 
ing  Structure-Perceived.  Here  the  significant  chi-square 
value  indicates  that  the  three  samples  of  observations  are 
not  from  the  same  population.  Therefore,  only  for  this 
dimension,  the  null  hypothesis  is  rejected  and  the  research 
hypothesis  upheld;  that  is,  there  is  a  significant  difference 
among  different  certification  levels  of  subordinate  super¬ 
visory  personnel  in  the  amount  of  Structure  each  perceives 
the  superintendent  Initiating. 
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TABLE  XIII 

FRIEDMN  TWO-'^AY  ANALYSIS  OF  VARIANCE  BY  RANKS  TEST 
EVALUATION  OF  CERTIFICATION  CONDITIONS  MEDIANS 


Dimension 

N 

k 

Xr2 

plfr2=,05 

Significant 

IS-Expected 

10 

3 

3.00 

5.99 

no 

C-Expected 

10 

3 

3.15 

5.99 

no 

IS-Perceived 

10 

3 

6.20 

5.99 

yes 

G-Perceived 

10 

3 

.35 

5.99 

no 

When  the  Friedman  two-way  analysis  of  variance  by 
ranks  test  was  employed  above,  it  was  discovered  that  the 
area  of  significant  difference  between  sub-groups  was  in  the 
Initiating  Structure-Perceived  dimension  only.  In  order  to 
discover  between  which  sub-groups  the  significant  difference 
obtains,  one  must  perform  the  Wilcoxon  matched-pairs  signed- 
ranks  test  using  the  data  from  Table  XII.  This  test  will 
determine  the  significance  of  the  difference  between  any 
pair  of  sets  of  observations  based  upon  certification.  The 
results  from  the  use  of  this  test  are  compiled  in  Table  XIV. 
The  null  hypothesis  states  that  each  pair  of  observations  is 
from  the  same  population.  The  data  from  Table  XIV  confirms 
the  null  hypothesis  except  for  the  comparison  between  the 
observations  of  the  lowest  certificated  respondents  and  the 
highest  certificated  respondents.  In  this  comparison,  the 
value  of  T  equals  7,  while  for  N=ll,  a  value  of  T  equal  to 
or  less  than  11  is  required  for  significance  at  the  .05 
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level  for  a  two-tailed  test.  The  data,  therefore,  warrant 
rejection  of  the  hypothesis  that  the  two  sets  of  observa¬ 
tions  are  from  the  same  population.  Consequently,  for  this 
comparison  only,  the  null  hypothesis  is  rejected  and  the 
research  hypothesis  is  confirmed.  One  may  infer  from  the 
data  in  Tables  XII  and  XIV  that  there  is  a  significant 
difference  in  the  perceptions  of  the  superintendent’s 
behavior  in  the  Initiating  Structure  dimension  between  the 
lowest  certificated  subordinate  supervisory  personnel  and 
the  highest  certificated  subordinate  supervisory  personnel. 
The  former  perceive  their  superintendent  higher  on  Initiat¬ 
ing  more  Structure  than  the  latter  do. 

TABLE  XIV 

WILGOXON  iWrCHED-PAIRS  SIGNED-RANKS  TEST  EVALUATION 
OF  CERTIFICATION  MEDIANS  IN  INITIATING 
STRUCTURE-PERCEIVED 


Initiating  Structure- 

Comparison  Perceived 

__ 

SB-  vs.  SB  N=10 

Not  Sig. 

T=7 

SB-  vs.  SA  N=il 

Sig.  at  .05  level 

T=24 

SB  vs.  SA  N=10 

Not  Sig. 
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D.  Areas  of  Responsibility  Conditions . 

In  order  to  facilitate  the  research  in  this  section 
of  the  investigation,  the  responses  are  placed  under  one  of 
two  conditions:  those  from  elementary  respondents,  and  those 
from  secondary  respondents.  Elementary  respondents  are  con¬ 
sidered  to  be  those  whose  main  areas  of  responsibility  lie 
within  grades  1-S,  inclusive.  Those  who  state  their  areas 
of  responsibility  to  be  grades  1-9,  grades  1-10,  grades  1-12, 
grades  1-13,  grades  7-S,  adult  education,  or  those  who  are 
clearly  secondary  respondents  as  defined  below,  are  not 
included  as  elementary  respondents.  Secondary  respondents 
are  considered  to  be  those  whose  main  areas  of  responsibil¬ 
ity  lie  with  grades  7-13,  inclusive.  Those  who  state  their 
areas  of  responsibility  to  be  grades  1-9,  grades  1-12, 
grades  1-13,  grades  7-6,  adult  education,  or  those  who  are 
clearly  elementary  respondents  as  defined  above,  are  not 
included  as  elementary  respondents.  Using  this  procedure, 
the  index  scores  have  been  compiled  in  Table  XV. 
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Examining  the  data  in  Table  XV,  since  there  are  only 
two  sets  of  observations  —  elementary  and  secondary  —  the 
Wilcoxon  matched-pairs  signed-ranks  test  will  be  used  to 
test  the  significance  of  the  difference  between  them.  The 
results  from  the  use  of  the  test  are  compiled  in  Table  XVI. 
The  null  hypothesis  states  that  each  pair  of  observations  is 
from  the  same  population.  In  the  Wilcoxon  test,  when  N=ll, 
a  value  of  T  equal  to  or  less  than  11  is  required  for 
significance  at  the  .05  level  of  confidence  for  a  two-tailed 
test.  Since  none  of  the  comparisons  are  significant,  the 
data  from  Table  XVI  upholds  the  null  hypothesis.  The 
research  hypothesis  is  rejected.  Therefore,  one  may  infer 
from  the  data  in  Tables  XV  and  XVI  that  there  are  no  sig¬ 
nificant  differences  between  elementary  and  secondary  res¬ 
pondents  relative  to  their  expectations  and  perceptions  of 
the  behavior  of  superintendents. 

TABLE  XVI 

WILCOXON  MTCHED-PAIRS  SIGNED-RANKS  TEST  EVALUATION 
OF  AREAS  OF  RESPONSIBILITY  NIEDIAKS 


Comparison 

I  S- 

Expected 

C- 

Expected 

I  S- 

Perceived 

C- 

Perceived 

Elementary 

T=22.5 

T=1B.5 

T=17 

T=33.5 

vs . 

N=ll 

N=ll 

N=ll 

N=ll 

Secondary 

Not.  Sig. 

Not  Sig. 

Not  Sig. 

Not.  Sig. 
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Years  of  Experience  Conditions . 

For  purposes  of  this  section  of  the  investigation, 
the  responses  are  divided  under  three  conditions:  those 
from  respondents  with  1-10  years  of  teaching  and  supervisory 
experience;  those  from  respondents  with  11-20  years  of 
teaching  and  supervisory  experience;  and  those  from  respon¬ 
dents  with  21  years  and  more  teaching  and  supervisory 
experience . 
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Examining  the  data  in  Table  XVII,  since  there  are 
three  sets  of  observations  of  the  subject,  and  since  the 
samples  are  correlated,  the  Friedman  two-way  analysis  of 
variance  by  ranks  test  may  be  employed  to  determine  the  sig¬ 
nificance  of  the  difference  between  years  of  experience  con¬ 
ditions. 

The  results  from  the  use  of  the  Friedman  test  are 
compiled  in  Table  XVIII.  In  the  table,  N  equals  the  number 
of  superintenaencies ;  k  the  number  of  years  of  experience 
conditions;  and  the  chi-square  value.  The  null  hypo¬ 
thesis  states  that  the  three  samples  of  observations  studied 
for  each  dimension  are  from  the  same  population.  For  k-1 
degrees  of  freedom,  the  chi-square  value  must  be  equal  to  or 
greater  than  3*99  to  be  significant  at  the  .05  level  of 
confidence.  Since  none  of  the  chi-square  values  are  equal 
to  or  greater  than  5.99,  the  null  hypothesis  is  upheld  and 
the  research  hypothesis  rejected.  Therefore,  one  may  infer 
that  there  are  no  significant  differences  among  years  of 
experience  conditions  of  subordinate  supervisory  personnel 
in  their  expected  and  perceived  behaviors  of  superintendents. 
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TABLE  XVIII 


FRIEDMN  TWO-WAY  ANALYSIS  OF  VARIANCE  BY  RANKS  TEST 
EVALUATION  OF  YEARS  OF  EXPERIENCE  CONDITIONS 


Dimension 

N 

k 

tr^ 

p)^r2=.05 

Significant 

IS-Expected 

10 

3 

.80 

5.99 

no 

C-Sxpected 

10 

3 

.15 

5.99 

no 

IS-Perceived 

10 

3 

4.20 

5.99 

no 

C-Perceived 

10 

3 

.60 

5.99 

no 

F.  Years  of  Experience  Under  Superintendent  Conditions . 

To  facilitate  the  evaluation  of  the  data  in  this 
section  of  the  research,  the  responses  are  classified  under 
two  conditions:  those  from  respondents  who  have  worked  under 
their  superintendents  from  0-5  years;  and  those  from  respon¬ 
dents  who  have  worked  under  their  superintendents  four  years 
or  more.  Table  XIX  summarizes  the  data. 
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TABLE  XIX 

IviEDIAN  RATINGS*  BY  YEARS  OF  EXPERIENCE  UNDER  SUPERINTENDENT 
CONDITIONS  OF  DSLBDQ-EXPECTED  AND  DSLBDQ-PERCEIVED 


INITIATING  STRUCTURE -EXPEG TED 

Condition  Superintendent 

B  G  D  E  F  H  I 


0-5  yr. 

37.00 

40.50 

42.50 

46.00 

43.34 

42.00 

42.00 

over  5  yr. 

47.00 

46.50 

45.75 

45.00 

49.17 

46.00 

42.75 

CONSIDERATION -EXPECTED 

Condition 

Superintendent 

B 

C 

D 

E 

F 

H 

I 

0-5  yr. 

41.00 

40.50 

43.50 

44 . 00 

47.25 

47.50 

46.30 

over  5  yr. 

47.90 

45.00 

45.90 

45.50 

46.00 

47.50 

44.50 

INITIATING 

STRUCTURE-PERCEIVED 

Condition 

Superintendent 

B 

C 

D 

E 

F 

H 

I 

0-5  yr. 

40.00 

41.00 

40.00 

44 . 00 

40.34 

42.00 

31.50 

over  5  yr. 

42.00 

45.50 

41.17 

39.00 

44.83 

36.50 

37.75 

CONSIDERATION -PERCEIVED 

Condition 

Superintendent 

B 

G 

D 

E 

F 

H 

I 

0-5  yr. 

33.50 

26.00 

42.50 

40.00 

39.00 

41.00 

21.50 

over  5  yr. 

36.00 

36.17 

43.70 

40.17 

41.00 

41.38 

17.30 

^Medians  given  only  if  two  or  more  raters  under  each  condi¬ 
tion.  


Examining  the  data  in  Table  XIX,  since  there  are  only 
two  sets  of  observations  —  those  with  0-5  years  experience 
under  their  present  superintendent,  and  those  with  over  five 
years  experience  under  their  present  superintendent  —  the 
wilcoxon  matched-pairs  signed-ranks  test  will  be  used  to 
test  the  significance  of  the  difference  between  them.  The 
results  from  the  use  of  the  test  are  compiled  in  Table  XX. 
The  null  hypothesis  states  that  each  pair  of  observations  is 
from  the  same  population.  The  data  from  Table  XX  confirms 
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the  null  hypothesis  in  all  dimensions  except  Initiating 
Structure-Expected.  In  this  dimension,  the  value  of  T 
equals  2,  while  for  N=7 ,  a  value  of  T  equal  to  or  less  than 
2  is  required  for  significance  at  the  .05  level  for  a  two- 
tailed  test.  The  data,  therefore,  warrant  rejection  of  the 
hypothesis  that  the  two  sets  of  observations  are  from  the 
same  population.  Here,  the  significant  value  of  T  indicates 
that  the  index  scores  of  respondents  who  have  served  under 
their  superintendents  for  less  than  five  years  do  not  come 
from  the  same  population  as  those  from  respondents  who  have 
served  under  their  superintendents  for  five  years  or  more. 
Therefore,  one  may  infer  from  the  data  in  Tables  XIX  and  XX 
that  the  latter  group  of  respondents  expect  their  super¬ 
intendents  to  be  higher  on  Initiating  Structure  than  do  the 
former  group. 


TABLE  XX 

wiLGOXOh  iiatghed-pairs  sighed-rahks  test  evaluation 

OF  YEARS  OF  EXPERIENGE  UNDER  SUPERINTENDENT  PIEDIANS 


Gomparison 

I  S 

Expected 

G 

Expected 

I  S 

Perceived 

G 

Perceived 

0-5  yr. 

T=2 

T=4 

T=ll 

T=7 

vs . 

N=7 

N=6 

N=7 

N=7 

5  yr.  & 

pT=.05is2 

pT=.05is0 

pT=.05is2 

pT=.05is2 

sig. 

not  sig. 

not  sig. 

not  sig. 
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III.  HYPOTHESIS  THP.ee 


Hypothesis  Three  states  that  there  are  differences 
between  superintendents  in  their  leader  behavior  both  as 
expected  and  as  perceived  by  their  respective  subordinate 
supervisory  personnel. 

The  null  hypothesis  is  that  the  mean  ratings  of 
behavior  are  drawn  from  the  same  population.  This  applies 
both  to  expected  and  to  perceived  behavior.  To  test  the 
hypothesis,  analysis  of  variance  may  be  used.  In  employing 
analysis  of  variance,  two  major  assumptions  must  be  satis¬ 
fied.^  The  first  assumption  is  that  the  observations  within 
each  category  are  random  samples.  Such  was  not  the  case  in 
this  study,  but  as  Ferguson  points  out  unless  there  is  a 
reason  to  suspect  an  extreme  departure  from  normality,  the 
conclusions  reached  from  data  using  analysis  of  variance 
will  not  be  greatly  affected.^  However,  so  that  the  con¬ 
clusions  drawn  from  using  the  F  test  in  this  section  will 
not  be  open  to  serious  doubt,  the  .01  level  of  confidence 
rather  than  the  less  stringent  .05  level  used  in  testing  the 
first  two  hypotheses  will  be  employed. 

The  second  assumption  to  be  satisfied  is  that  the 


^Supra .  p.  57. 
^Ibid. 
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variances  within  the  subgroups  are  homogeneous.  To  test  the 
validity  of  this  assumption,  the  L]_-test  of  Homogeneity  of 
Variance  will  be  employed.^  The  data  from  the  use  of  this 
test  will  be  found  in  Table  XXI. 

TABLE  XXI 

Li-TEST  OF  HOMOGENEITY  OF  VARIANCE 


Dimension 

Lp  Value 

Significant 
at  .05  Level 

IS-Expected 

.956 

no 

C -Expected 

.974 

no 

IS-Perceived 

.949 

no 

C-Perceived 

.894 

yes 

The  L]_-test  of  Homogeneity  of  Variance  of  the  mean 
ratings  of  superintendents  yield  values  of  .956,  .974,  .949, 
and  .894,  respectively,  for  each  of  the  dimensions  Initiat¬ 
ing  Structure-Expected,  Consideration-Expected,  Initiating 
Structure-Perceived,  and  Consideration-Perceived.  Since  an 
Lp  value  of  .909  is  required  for  significance  at  the  .05 
level  of  confidence,  only  in  the  dimension  Consideration- 
Perceived  does  there  appear  to  be  a  lack  of  homogeneity  of 
variance  within  the  sub-groups  of  respondents. 


^Supra,  p.  57. 
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Wert  states:  "There  is  increasing  evidence  •  •  • 
that  the  necessity  for  homogeneity  of  variance  is  not  as 
serious  consideration  as  it  was  formerly  thought  to  be. "7 
Ferguson  concurs:  "One  advantage  of  the  analysis  of  variance 
is  that  reasonable  departures  from  the  assumptions  of 
normality  and  homogeneity  may  occur  without  seriously  affect¬ 
ing  the  validity  of  the  inferences  drawn  from  the  data."^ 

'When  the  F  test  is  employed,  the  four  Tables  XXII-XXV 
are  set  up  giving  the  source  of  variation  and  the  F-ratio 
for  each  of  Initiating  Structure-Expected,  Initiating 
Structure-Perceived,  Consideration-Expected,  and  Considera¬ 
tion-Perceived.  Each  of  these  tables  will  be  discussed  in 
turn. 

An  inspection  of  Table  III  on  page  sixty  of  this 
study  reveals  that  there  are  differences  in  the  mean  obser¬ 
vations  relative  to  the  amount  of  Initiating  Structure 
expected  of  the  various  superintendents  by  their  respective 
subordinate  supervisory  personnel.  To  test  the  significance 
of  these  differences,  analysis  of  variance  may  be  used.  The 

7james  E.  V/ert,  Charles  D.  Neidt,  and  J.  Stanley 
Ahmann,  Statistical  Methods  In  Educational  And  Psychological 
Research  (New  York:  Appleton-Century-Crofts ,  Inc . , 1954 ) > 
p.  1^4. 


Ferguson,  ££.  cit .  ,  p.  240 
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null  hypothesis  is  that  the  descriptions  of  expected  behavior 
in  Initiating  Structure  for  the  various  superintendents  are 
from  the  same  population.  The  data  for  the  analysis  of 
variance  are  shown  in  summary  form  in  Table  XXII.  Since  an 
F— value  of  5*^^  with  10  and  285  degrees  of  freedom  is  sig¬ 
nificant  beyond  the  one  per  cent  level,  the  null  hypothesis 
is  rejected.  The  research  hypothesis,  with  reference  to 
Initiating  Structure-Expected  is  upheld.  Therefore,  one  may 
infer  that  there  are  differences  between  the  descriptions  of 
Initiating  Structure-Expected  of  the  superintendents  as 
described  by  their  respective  subordinate  supervisory 
personnel . 


TABLE  XXII 

ANALYSIS  OF  VARIANCE  FOR  INITIATING  STRUCTURE-EXPECTED 

DATA  FROM  TABLE  III 


Source  of 

Sum  of 

Degrees  of 

Mean 

variation 

squares 

freedom 

square 

Between  Sup*ts 

2,385.48 

10 

238.55 

Within  Sup’ts 

11,552.76 

285 

40.54 

^10, 285=5. 88 

Significant  at  ,01  level 

Inspecting  Table  III  on  page  sixty  again,  it  will  be 
noted  that  there  are  differences  in  the  mean  observations 
relative  to  the  amount  of  Initiating  Structure  perceived 
from  the  various  superintendents  by  their  respective 
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subordinate  supervisory  personnel.  To  test  the  significance 
of  these  differences,  analysis  of  variance  may  be  used.  The 
null  hypothesis  is  that  the  descriptions  of  perceived 
behavior  in  Initiating  Structure  for  the  various  superinten¬ 
dents  are  from  the  same  population.  The  data  for  the  anal¬ 
ysis  of  variance  are  shown  in  summary  form  in  Table  XXIII. 
Since  the  one  per  cent  level  of  confidence  was  chosen  for 
significance  when  employing  analysis  of  variance,  and  since 
an  F-value  of  3.72  with  10  and  2^5  degrees  of  freedom  is  not 
significant  beyond  the  one  per  cent  level,  the  null  hypo¬ 
thesis  is  upheld.  The  research  hypothesis  relative  to 
Initiating  Structure-Perceived  is  rejected.  Therefore,  one 
may  infer  that  there  are  no  significant  differences  in  the 
descriptions  of  perceived  behavior  in  Initiating  Structure 
for  the  superintendents  by  their  respective  subordinate 
supervisory  personnel. 


TABLE  XXIII 

ANALYSIS  OF  VARIANCE  FOR  INITIATING  STRUCTURE-PERCEIVED 

DATA  FROM  TABLE  III 


Source  of 

Sum  of 

Degrees  of 

Mean 

variation 

squares 

freedom 

square 

Between  Sup^ts 

2,538.14 

10 

253.81 

Within  Sup*ts 

19,397.29 

285 

68.01 

^10,285^3 -72 

Significant  at  .05  level 
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An  inspection  of  Table  IV  on  page  sixty-two  of  this 
study  reveals  that  there  are  differences  in  the  mean  obser¬ 
vations  relative  to  the  amount  of  Consideration  expected  in 
the  various  superintendents  by  their  respective  subordinate 
supervisory  personnel.  To  test  the  significance  of  these 
differences,  analysis  of  variance  may  be  used.  The  null 
hypothesis  is  that  the  descriptions  of  expected  behavior  in 
Consideration  for  the  various  superintendents  are  from  the 
same  population.  The  data  for  the  analysis  of  variance  are 
shown  in  summary  form  in  Table  XXIV  ..  Since  an  F-value  of 
16.13  with  10  and  2^5  degrees  of  freedom  is  significant 
beyond  the  one  per  cent  level,  the  null  hypothesis  is  re¬ 
jected.  The  research  hypothesis,  with  reference  to  Consider¬ 
ation-Expected  is  upheld.  Therefore,  one  may  infer  that 
there  are  differences  between  the  descriptions  of  expected 
behavior  in  Consideration  for  the  various  superintendents 
as  described  by  their  respective  subordinate  supervisory 
personnel. 
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TABLE  XXIV 


ANALYSIS  OF 

VARIANCE  FOR 
DATA  FROM 

CONSIDERATION-E 
TABLE  IV 

XPECTED 

Source  of 

Sum  of 

Degrees  of 

Mean 

variation 

squares 

freedom 

square 

Between  Sup*ts 

4,057.03 

10 

405.70 

Within  Sup*ts 

7,166.53 

2B5 

25.15 

Significant  at  .01 

level 

Inspecting  Table  IV  on  page  sixty-two  again,  it  will 
be  noted  that  there  are  differences  in  the  mean  observations 
relative  to  the  amount  of  Consideration  perceived  in  the 
various  superintendents  by  their  respective  subordinate 
supervisory  personnel.  To  test  the  significance  of  these 
differences,  analysis  of  variance  may  be  used.  The  null 
hypothesis  is  that  the  descriptions  of  perceived  behavior  in 
Consideration  for  the  various  superintendents  are  from  the 
same  population.  The  data  for  the  analysis  of  variance  are 
shown  in  summary  form  in  Table  XXV  ..  Since  an  F- value  of 
6.54  with  10  and  2B5  degrees  of  freedom  is  significant 
beyond  the  one  per  cent  level,  the  null  hypothesis  is 
rejected.  The  research  hypothesis,  with  reference  to 
Consideration-Perceived  is  upheld.  Therefore,  one  may  infer 
that  there  are  differences  between  the  descriptions  of  the 
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perceived  behavior  in  Consideration  for  the  various  super¬ 
intendents  as  described  by  their  respective  subordinate 
supervisory  personnel. 


TABLE  XXV 

ANALYSIS  OF  VARIANCE  FOR  CONSIDERATION-PERCEIVED 

DATA  FROM  TABLE  IV 


Source  of 

Sum  of 

Degrees  of 

Mean 

variation 

squares 

freedom 

square 

Between  Sup’ts 

5,069.65 

10 

506.97 

Within  Sup'ts 

22,071.97 

285 

77.44 

f'lo, 285=6. 54 

Significant  at  .01  level 

IV.  SUI#IARY  OF  FINDINGS 

To  recapitulate,  the  findings  relative  to  each  of  the 
three  hypotheses  are  as  follows: 

A.  Hypothesis  One. 

This  hypothesis  states  that  there  is  a  divergence  to 
a  significant  degree  between  the  expected  and  perceived 
behaviors  of  superintendents  as  viewed  by  the  subordinate 

supervisory  personnel  as  a  group. 

The  findings  tended  to  support  the  hypothesis.  The 

specific  findings  were: 

1)  In  every  superintendency,  the  subordinate  supervisory 
personnel  indicated  that  the  perceived  behavior  of 
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the  superintendent  in  Initiating  Structure  was  lower 
than  the  expected  behavior  in  this  dimension. 

2)  In  every  superintendency,  the  respondents  were  more 
agreed  as  to  the  amount  of  Initiating  Structure 
expected  than  they  were  as  to  the  amount  of  Initiat¬ 
ing  Structure  perceived. 

3)  In  every  superintendency,  the  respondents  indicated 
that  the  perceived  behavior  of  the  superintendent  in 
Consideration  was  lower  than  the  behavior  expected  of 
him  in  this  dimension. 

4)  In  every  superintendency,  the  respondents  were  more 
agreed  as  to  the  amount  of  Consideration  expected 
than  they  were  as  to  the  amount  of  Consideration 
perceived. 

3)  The  respondents,  as  a  group,  were  more  agreed  as  to 
the  amount  of  Consideration  they  desired  from  their 
superintendents  than  they  were  as  to  the  amount  of 
Initiating  Structure  they  desired  from  their  super¬ 
intendents. 

6)  Relative  to  the  correlation  between  variables,  only 
the  association  between  Initiating  Structure-Expected 
and  Initiating  Structure-Perceived  proved  to  be 
significant . 
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B.  Hypothesis  Two, 

This  hypothesis  states  that  there  are  significant 
differences  among  sub-groups  relative  to  their  expectations 
and  perceptions  of  the  behavior  of  superintendents. 

The  findings  tend  to  reject  the  hypothesis.  However, 
there  were  some  statistically  significant  exceptions  under 
Positional,  Sex,  and  Years  of  Experience  Under  Present 
Superintendent  conditions.  These  are  listed  below: 

1)  The  miscellaneous  supervisors  perceive  higher 
Consideration  from  the  superintendents  than  do  the 
principals. 

2)  The  female  respondents  perceive  the  superintendents 
higher  on  Initiating  Structure  than  do  the  male 
respondents . 

3)  The  most  highly  certificated  respondents  (those  with 
Secondary  Advanced,  or  equivalent,  certification) 
expect  the  superintendents  to  be  higher  on  Initiating 
Structure  than  do  the  least  highly  certificated 
(those  with  less  than  Secondary  Basic,  or  equivalent, 
certification) . 

4)  The  most  highly  certificated  respondents  perceive  the 
superintendents  lower  on  Initiating  Structure  than  do 
the  least  highly  certificated  respondents. 

5)  The  respondents  who  have  knovm  their  superintendents 
five  or  more  years  expect  them  to  be  lower  on 
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Initiating  Structure  than  do  those  respondents  who 
have  known  their  superintendents  for  less  than  five 
years . 

G,  Hypothesis  Three. 

This  hypothesis  states  that  there  are  differences 
between  superintendents  in  their  behavior  both  as  expected 
and  as  perceived  by  their  respective  subordinate  supervisory 
personnel . 

The  findings  supported  the  hypothesis  except  for  the 
dimension  Initiating  Structure-Perceived.  One  may  infer, 
therefore,  that  there  are  significant  differences  between 
superintendents  in  their  leader  behavior  both  as  expected 
and  as  perceived  by  their  respective  subordinate  supervisory 
personnel,  except  in  the  dimension  Initiating  Structure- 
Perceived. 

Now  that  the  divergences  between,  and  the  conflicts 
within,  expected  and  perceived  behavior  of  school  super¬ 
intendents  as  viewed  by  subordinate  supervisory  personnel 
relative  to  the  two  most  important  dimensions  of  leadership 
behavior  have  been  identified,  conclusions  must  be  drawn, 
and  the  implications  of  the  findings  for  the  changing  role 
of  the  superintendent  must  be  considered.  These  and  other 
matters  will  be  examined  in  the  next  chapter. 
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CHAPTER  V 


GOMGLUSICHS,  IMPLIGATI  OHS  ,  AW  REG  OI-EEI  DAT  IONS 

This  study  was  concerned  with  the  leadership  behavior 
of  the  superintendent  of  schools.  The  theoretical  approach 
used  in  the  research  was  based  upon  a  combination  of  the 
social  role  theory  and  Halpin's  leadershin  theory.  The 
theory  of  social  role  states  that  an  incumbent's  behavior 
depends  to  some  extent  unon  the  expectations  of  neople  in 
reference  positions.  Halpin's  theory  of  leadership  states 
that  there  are  two  important  dimensions  to  effective  leader 
behavior:  Initiating  Structure  and  Consideration. 

The  problem  in  this  study  was  to  identify  to  what 
extent  there  may  be  divergences  beti-zeen,  and  conflicts 
within,  the  existing  patterns  of  expectations  and  percep¬ 
tions  in  the  two  dimensions  of  leadership  behavior  of 
British  Columbia  district  superintendents ,  as  viewed  by  the 
subordinate  supervisory  nersonnel. 

The  study  involved  eleven  sunerintendents ,  182  nrin- 
cipals,  seventy-seven  vice-principals,  and  thirty-seven 
miscellaneous  supervisors  in  eleven  of  the  larger  sunerin- 
tendencies  of  British  Columbia.  The  instrument  used  in  the 
study  v/as  the  District  Superintendent  Leader  Behavior 
Description  Questionnaire  adapted  from  Hairin' s  LBDQ. 
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The  hypotheses  of  the  study  were: 

1)  There  is  a  divergence  to  a  significant  degree  between 
the  expected  and  perceived  behaviors  of  superinten¬ 
dents  as  viewed  by  the  subordinate  supervisory  per¬ 
sonnel  • 

2)  There  are  significant  differences  among  sub-groups 
relative  to  their  expectations  and  perceptions  of  the 
behavior  of  superintendents. 

3)  There  are  significant  differences  between  superinten¬ 
dents  in  their  behavior  both  as  expected  and  as  per¬ 
ceived  by  their  respective  subordinate  supervisory 
personnel. 

To  test  Hypotheses  One  and  Two  the  nonparametric 
tests,  the  V/ilcoxon  matched-pairs  signed-ranks  test  and  the 
Friedman  two-way  analysis  of  variance  by  ranks  test,  were 
employed.  To  test  Hypothesis  Three  analysis  of  variance  was 
used. 


I.  CONCLUSIONS 
A.  Detailed  Conclusions . 

The  findings  from  the  analyses  of  the  data  support 
the  following  conclusions: 

1)  There  is  a  divergence  to  a  significant  degree  between 
the  expected  and  perceived  behavior  of  superintendents 
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as  viewed  by  the  subordinate  supervisory  personnel, 

2)  The  subordinate  supervisory  personnel  are  more  agreed 
as  to  the  type  of  leadership  behavior  expected  than 
they  are  as  to  the  type  of  leadership  behavior  per¬ 
ceived.  Furthermore,  they  are  more  agreed  as  to  the 
amount  of  Consideration  desired  than  they  are  as  to 
the  amount  of  Initiating  Structure  desired. 

3)  While  the  findings  generally  reject  Hypothesis  Two 
which  states  that  there  are  significant  differences 
in  sub-group  expectations  and  perceptions,  the 
following  important  exceptions  are  to  be  noted: 

a)  The  miscellaneous  supervisors  rate  their  superin¬ 
tendents  higher  on  Consideration  than  do  the 
principals. 

b)  The  female  respondents  perceive  the  superintendents 
to  be  higher  on  Initiating  Structure  than  do  the 
male  respondents, 

c)  The  most  highly  certificated  subordinate  super¬ 
visory  personnel  expect  the  superintendents  to  be 
lower  on  Initiating  Structure  than  do  the  least 
highly  certificated  subordinate  supervisory  per¬ 
sonnel  . 

d)  The  most  highly  certificated  supervisory  personnel 
perceive  their  superintendents  to  be  lower  on 
Initiating  Structure  than  do  the  least  highly 
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certificated  personnel. 

e)  Subordinate  supervisory  personnel  who  have  known 
their  superintendents  five  or  more  years  expect 
them  to  Initiate  Structure  more  frequently  than  do 
those  subordinate  personnel  who  have  known  their 
superintendents  less  than  five  years. 

4)  There  are  differences  between  superintendents  in 
their  leader  behavior  both  as  expected  and  as  per¬ 
ceived  by  their  respective  subordinate  supervisory 
personnel  in  all  dimensions  except  in  Initiating 
Structure-Perceived . 

B.  Major  Questions  Arising  From  Conclusions. 

Three  major  questions  emerge  from  the  conclusions. 
Firstly,  what  are  the  causes  of  the  differences  in  sub-group 
expectations  and  perceptions  of  superintendent  leader 
behavior?  Secondly,  what  are  the  causes  of  the  differences 
between  superintendents  in  their  leader  behavior  both  as 
expected  and  as  perceived  by  their  respective  subordinate 
supervisory  personnel?  And  thirdly,  what  are  the  causes  of 
the  divergence  between  expectations  and  perceptions  of 
superintendent  leader  behavior  as  viewed  by  the  subordinate 
supervisory  personnel?  Each  of  these  questions  will  now  be 
examined . 

Relative  to  the  first  question,  the  findings  indicate 
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that  sub-group  differences  in  expectations  and  perceptions 
are  rooted  in  the  position,  sex,  years  of  training,  proxim¬ 
ity  of  position  to  that  of  the  superintendent,  and  years  of 
acquaintance  with  superintendent,  of  the  respondents. 

Relative  to  the  second  question,  no  attempt  was  made 
through  the  research  design  of  the  study  to  determine  the 
causes  of  the  differences  among  the  expected  and  perceived 
behavior  patterns  of  superintendents.  However,  since  the 
differences  in  perceptions  are  significantly  greater  than 
the  differences  in  expectations,  one  may  presume  that  the 
varying  behavior  patterns  may  be  accounted  for  in  the  skill, 
training,  ps^^chological  make-up,  and  personality  needs  of 
the  individual  superintendents.  Or  one  may  conclude  that 
people ^s  perceptions  are  a  function  of  their  own  psycholo¬ 
gical  relation  to  the  event  as  well  as  an  actual  description 
of  reality. 

The  third  question,  which  is  concerned  with  the  diver¬ 
gence  between  expectations  and  perceptions,  is  most  basic  to 
this  study.  Unfortunately,  the  research  design  was  not 
broad  enough  to  provide  empirical  evidence  as  to  the  causes 
of  the  divergence.  One  can,  therefore,  only  make  certain 
conjectures  as  to  the  causes.  These  may  be  associated  with 
the  conflicting  role  expectations  of  the  position.  Although 
theoretically,  legally,  and  in  practice,  the  importance  of 
the  superintendent’s  position  as  an  educational  leader  is 
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recognized,  he  still  has  inspectorial  functions  which  can 
create  confusion  in  the  definition  of  the  role  he  should 
play. 

In  practice,  the  district  superintendent  of  schools 
in  British  Columbia  occupies  two  roles  —  he  is  expected  to 
be  both  a  supervisor  and  inspector.  This  anomaly  may 
lead  to  role  conflict  and  to  misunderstandings  as  to  his 
behavior  as  viewed  by  his  subordinates. 

C.  Subsidiary  Questions  Arising  From  Findings . 

Three  subsidiary,  but  pertinent,  questions  also 
emerge  from  the  findings: 

1)  How  do  the  mean  scores  obtained  by  the  sample  of 
British  Columbia  district  superintendents  compare 
with  the  scores  of  other  samples  of  leaders  on  whom 
the  LBDQ  has  been  administered? 

2)  What  degree  of  confidence  can  be  placed  in  one 
personas  evaluation  of  a  district  superintendent  of 
schools? 

3)  What  is  the  range  of  tolerance  in  role  perceptions? 
These  three  questions  are  examined  in  turn: 

Question  One:  How  do  the  mean  scores  obtained  by  the  sample 


of  British  Columbia  district  superintendents  compare  with 
the  scores  of  other  samples  of  leaders  on  whom  the  Leader 
Behavior  Description  Questionnaire  has  been  administered? 
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The  drawing  of  comparisons  can  be  fraught  with  in¬ 
correct  conclusions*  Certainly  in  the  present  one  there  can 
be  many  factors  such  as  the  interpretation  of  the  individual 
questions  by  the  respondents,  and  the  situational  back¬ 
grounds  of  the  social  systems,  which  could  have  made  the 
LBDQ  a  somewhat  different  measuring  instrument  for  each 
sample*  Bearing  these  limitations  in  mind,  one  nevertheless 
obtains  some  interesting  comparisons. 

Halpin  used  the  LBDQ  to  study  132  aircraft  commanders 
and  64  school  superintendents.^  Hemphill  used  the  same 
instrument  to  study  eighteen  department  heads  of  a  raid- 
western  American  university.^  Table  XXVI  compares  the  mean 
ratings  of  these  three  samples  of  leaders  with  the  ratings 
given  the  sample  of  eleven  British  Columbia  district  super¬ 
intendents  * 
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TABLE  XXVI 

MEAN  RATINGS  OF  FOUR  SAMPLES  OF  LEADERS  ON  LBDQ 
(EXPECTED  AND  PERCEIVED) 


Initiating 

Structure 

Consideration 

Sample 

N 

Expected 

Perceived 

Expected 

Perceived 

University 
Dept,  Heads^ 

IS 

43.1 

36, S 

49.1 

42,2 

Aircraft 

Commanders^ 

132 

51.0 

40.9 

48.7 

39.7 

Ohio  School 
Sup’ts^ 

64 

V3.8 

37.9 

52.4 

44.7 

B.C,  School 
Sup* ts 

11 

44.4 

39.7 

45.1 

36.9 

Halpin^s  comparison  of  the  leadership  ideologies  and 
leadership  styles  of  the  Ohio  school  superintendents  and  the 
aircraft  commanders  has  been  noted. ^  The  former,  as  Table 
XXVI  indicates ,  place  greater  emphasis  on  Consideration  and 
the  latter  on  Initiating  Structure, 

The  British  Columbia  superintendents,  it  would  appear, 
are  expected  to  Initiate  Structure  more  frequently  than 
either  the  Ohio  superintendents  or  the  university  department 
heads,  but  not  quite  as  much  as  the  aircraft  commanders.  On 
the  other  hand,  the  British  Columbia  superintendents  are 


3Heraphill,  ££•  cit . ,  p.  39^. 

^Halpin  ’’Leader  Behavior  and  Leadership  Ideology  of 
Educational  Administrators  and  Aircraft  Commanders,"  o£.cit,, 

p.  24. 


^Supra ,  p.  42. 
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expected  to  give  less  Consideration  than  any  of  the  three 
samples  of  American  leaders. 

Table  XXVI  also  indicates  that  the  rank-order  of  per¬ 
ceived  behavior  fits  into  the  same  pattern  as  the  expected 
behavior.  The  British  Columbia  superintendents  are  per¬ 
ceived  to  Initiate  Structure  more  frequently  than  either  the 
Ohio  superintendents  or  the  university  department  heads,  but 
not  quite  as  often  as  the  aircraft  commanders.  The  British 
Columbia  superintendents  are  perceived  to  show  less  Consider¬ 
ation  than  any  of  the  other  three  samples  of  leaders. 

If  the  data  in  Table  XXVI  provides  a  valid  picture  of 
the  four  samples  of  leaders,  then  it  may  be  interpreted  that 
British  Columbia  school  superintendents  are  expected  by 
their  subordinates  to  place  greater  emphasis  on  the  goals  of 
the  organization  than  are  their  American  counterparts. 
Conversely,  they  are  expected  to  place  somewhat  less 
emphasis  on  human  relations  behavior  than  are  their  opposite 
numbers  in  the  United  States. 

Question  Two :  What  degree  of  confidence  can  be  placed  in 
one  person’s  evaluation  of  a  district  superintendent  of 
schools? 

Tables  XXVII  and  XXVIII  give  the  range  of  ratings  and 
the  mean  ratings  on  DSLBDQ  (Expected  and  Perceived). 
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TABLE  XXVII 

RANGE  OF  RATINGS  AND  NIEAN  RATINGS  OF  BRITISH  COLWIBIA 
DISTRICT  SCHOOL  SUPERINTENDENTS  ON  INITIATING 
STRUCTURE  (EXPECTED  AND  PERCEIVED) 


Supt . 

N 

IS-Expected 

IS-Perceived 

Range 

Mean 

Range 

Mean 

A 

19 

30-51 

42.8 

25-53 

40.0 

B 

IB 

36-52 

44*  5 

30-56 

42.0 

C 

41 

28-55 

45.3 

30-54 

44.5 

D 

48 

32-56 

45.2 

27-55 

40.7 

E 

22 

32-58 

45.4 

26-53 

38.6 

F 

31 

26-54 

45.7 

22-53 

40.7 

G 

21 

28-58 

44.7 

17-54 

36.1 

H 

53 

23-55 

45.1 

19-55 

37.4 

I 

20 

20-57 

41.8 

27-59 

37.6 

J 

12 

22-53 

41.0 

17.46 

33.4 

K 

11 

39-53 

47.0 

30-53 

42.1 

TABLE  XXVIII 

RANGE  OF  RATINGS  AND  MEAN  RATINGS  OF  BRITISH  COLUMBIA 
DISTRICT  SCHOOL  SUPERINTENDE:NTS  ON  CONSIDERATION 

(EXPECTED  AND  PERCEIVED) 


Supt . 

N 

G-Expe 

cted 

C-Perceived 

Range 

Mean 

Range 

Mean 

A 

19 

39-52 

43.4 

11-56 

37.4 

B 

IB 

37-57 

46,2 

23-48 

35.0 

C 

41 

25-55 

44.2 

10-53 

33.8 

D 

48 

37-55 

45.4 

35-55 

45.2 

E 

22 

34-55 

44.9 

28-54 

39.9 

F 

31 

28-52 

45.3 

22-52 

39.3 

G 

21 

36-54 

44 . 8 

11-58 

38.0 

H 

53 

31-57 

47.1 

16-53 

38.5 

I 

20 

33-57 

45.3 

3-32 

20.6 

J 

12 

32-56 

45.0 

27-49 

40.3 

K 

11 

39-50 

44.9 

30-48 

38.3 
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Tables  XXVEE  and  XXVIII  reveal  that  there  is  a  wide 
range  of  ratings  within  each  superintendency  category  both 
as  to  expected  behavior  and  as  to  perceived  behavior*  For 
expected  behavior  on  Initiating  Structure  the  greatest  range 
was  for  Superintendent  J,  (22-53)  or  thirty-one  points;  and 
the  smallest  range  was  for  Superintendent  K,  (39-53)  or 
fourteen  points.  For  expected  behavior  on  Consideration  the 
greatest  range  was  for  Superintendent  C,  (25-55)  or  thirty 
points;  and  the  smallest  range  was  for  Superintendent  K, 
(39-50)  or  eleven  points. 

For  perceived  behavior  on  Initiating  Structure  the 
greatest  range  was  for  Superintendent  G,  (17-54)  or  thirty- 
seven  points;  and  the  smallest  range  was  for  Superintendent 
K,  (30-53)  or  twenty-three  points.  For  perceived  behavior 
on  Consideration  the  greatest  range  was  for  Superintendent  G, 
(11-5^)  or  forty-seven  points;  and  the  smallest  range  was 
for  Superintendent  K,  (30-4^)  or  eighteen  points. 

It  is  quite  apparent  that  there  is  a  great  deal  of 

variance  among  respondents  both  as  to  how  they  expect  and 

as  to  how  they  perceive  their  superintendents  to  behave. 

Little  or  no  confidence,  therefore,  can  be  placed  in  any  one 

respondent’s  evaluation  of  his  superintendent’s  behavior. 

However,  as  Halpin  has  stated: 

It  has  been  found  in  previous  research  .  .  .  that  though 
group  members  may  differ  in  their  perception  of  the 
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leader’s  behavior,  they  nevertheless  agree  sufficiently 
to  warrant  the  use  of  the  (group)  mean  score  on  each 
dimension  as  a  succinct  and  dependable  index  of  the 
leader’s  behavior.^ 

If  Halpin’s  statement  is  valid,  some  of  the  individual 
descriptions  of  the  district  superintendents  are  inaccurate, 
but  the  group  means  are  accurate.  One  may  well  ask  for  the 
cause  of  the  inaccurate  descriptions.  The  answer,  of  course, 
can  only  be  in  the  realm  of  conjecture.  One  major  con¬ 
tributing  factor  to  the  disparate  ratings  may  be  the  limita¬ 
tions  of  the  questionnaire  method;  and  a  second  major  reason 
may  be  the  lack  of  adequate  communications  on  the  part  of 
the  superintendents.  A  further  explanation  may  be  that  the 
respondents  do  not  perceive  reality  but  rather  that  they 
distort  reality  each  according  to  his  own  psychological 
state . 

Two  important  limitations  of  the  questionnaire  method 
are:  firstly,  the  questions  may  be  interpreted  differently 

by  various  respondents;  and  secondly,  a  person  may  not  have 
the  information  to  answer  a  question  and  so  merely  guesses. 

Inadequate  communications  by  the  superintendent  may 
02^5ily  give  rise  to  inaccurate  perceptions  of  his  behavior. 
The  data  in  Table  VIl*^  would  tend  to  support  this  conjecture. 


^Halpin,  ’’The  Leadership  Behavior  of  School  Superin¬ 
tendents,”  o£.  cit .  ,  p.  9- 

^Supra ,  p .  67 . 
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It  will  be  recalled  from  the  Table  that  the  miscellaneous 
supervisors  (who,  of  all  subordinates,  are  closest  to  the 
superintendent)  perceive  the  superintendent  higher  on  Con¬ 
sideration  than  either  the  principals  or  vice-principals  do. 
Question  Three;  V/hich  superintendents  were  the  most  effec¬ 
tive  in  the  performance  of  their  duties? 

Inherent  in  this  question  is  the  problem  of  measuring 
effectiveness.  Which  reference  groups  should  do  the  evalu¬ 
ating  —  the  Department  of  Education,  the  school  boards,  the 
subordinate  supervisory  personnel,  the  teachers,  the  pupils, 
the  parents?  What  are  to  be  the  criteria  to  gauge  competence? 
It  was  not  the  purpose  of  this  study  to  examine  the  effec¬ 
tiveness  of  the  eleven  district  school  superintendents. 

Every  caution  must  be  exercised  not  to  misinterpret  data 
gathered  from  one  reference  group.  Even  Halpin  has  stated 
that  LBDQ-Perceived  scores  may  be  used  only  as  intermediate 
criteria  for  evaluating  the  effectiveness  of  the  superinten¬ 
dents’  behavior.^ 

Hemphill’s  study  using  the  LBDQ  to  gauge  the  effec¬ 
tiveness  of  university  department  heads,  found  that  those 
departments  with  best  reputations  for  good  administration 
had  chairmen  who  were  described  as  above  average  in  both 


^Halpin,  ’’The  Leadership  Behavior  of  School  Superin¬ 
tendents,”  0£.  cit . ,  p. 
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Consideration  and  Initiating  Structure  and  who  more  nearly 
met  the  behavior  exnected  of  an  ideal  chairman.^  One  need 
not  caution  that  having  a  reputation  for  good  administration 
may  not  necessarily  mean  that  a  denartment  has  good  admin¬ 
istration. 

LBDQ-Exnected  and  LBDQ-Perceived  in  this  study  did 
not  attempt  to  measure  competence.  The  instrument  was  con¬ 
cerned  only  with  measuring  two  dimensions  of  leader  behavior 
as  viewed  by  one  reference  group  --  the  subordinate  super¬ 
visory  personnel.  To  the  extent  that  these  dimensions  of 
behavior  contribute  to  the  effectiveness  of  a  superintendent, 
they  may  be  used  as  criteria  for  measuring  competence  —  and 
even  then,  only  when  data  has  been  gathered  from  all  major 
reference  groups. 

11.  IMPLICATIOIJS 

The  findings  of  this  study  indirectly  suggest  impli¬ 
cations  for  the  superintendent  of  schools.  These  are: 

1)  It  would  be  desirable  for  the  superintendent 
to  be  able  to  determine  accurately  the  varied 
expectations  of  his  role  as  viewed  by  subordin¬ 
ates  —  their  individual,  sub-group  and 
collective  differences  and  similarities.  Once  he 


^Supra ,  p .  42 . 
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has  ascertained  the  differences,  he  must  address  him¬ 
self  to  the  formidable  task:  of  bringing  into  congruence 
the  conflicting  expectations  of  his  subordinates. 

2)It  would  be  desirable  that  the  superintendent  understand 
clearly  the  specific  conflicts  inherent  in  the  nerceptions 
of  his  behavior  by  subordinates  --  their  individual,  sub¬ 
group,  and  collective  differences.  From  an  understanding  of 
the  differences  he  v/ill  proceed  to  a  diagnosis  of  the  causes. 

Is  the  description  accurate?  If  it  is,  and  it  is  the  type  of 
behavior  that  is  undesirable,  what  steps  can  the  leader  take 
to  change  it?  If  the  description  is  inaccurate,  what  remedial 
action  can  be  taken  to  correct  false  impressions?  Is  the 
cause  inadequate  communications?  Is  it  brought  about  by 
faulty  administrative  organization  and  procedures? 

3)  The  implication  for  the  pre-service  and  in-service  train¬ 
ing  of  superintendents  is  clear.  If  ''goal  achievement" 
or  Initiating  Structure  and  "'group  maintenance"  or  Consider¬ 
ation  are  the  two  most  important  dimensions  of  leader  behavior, 
those  persons  destined  for  supervisory  oositions  must  receive 
specific  training  in  these  areas.  As  Andrews  has  stated; 
"Consideration  is  not  just  a  matter  of  good  inten¬ 
tions  in  the  leader.  Sstablishing  good  relations 


“  »rii  banie^^iaoBB  ssri 

.1 

3or.-’i:i^c^.  tint  5i3l^'’.t'trf  'c  ieef  aldinbtmioj  9<a  ci  aise 


•*•  r 


sir!  lo  BnoicfuJoec^s  BnJtioill^OD  ©ri:f 


9rii  Jeiii  e<^  bicjcv  ^I(S  1 

<>r^  fr^*Tftdi:t  s^oU^into  onio^cfe  vItbsIo 

-  tM:  -rtsdcr  --  es.iBr  triir^due  zXd  Jo 

•  I 

'i'*  I  ■  i"  B^taadbna  ria  morL"?  .  BBona’islT ^victo^IIoo  bra 
.  jsf.’D  arid  'Ic  8l8or>BJtt  s  od  be9D6ltq  liiv  ad  esDGBis^i'tib  ad;# 
ur'fV/J  ad;#  ni:  bta  ^8.1  ?9;f6TUD0B  rtcldci J’loiab  sd:#  el 

Au'i'j  'rar^BQl  add  tbo  acfada  ^oidB'tJtaBbf.q  dBrtd  iciivadad 

lei*  a  j-1  isct^  k?  ncidgAioeeb  add  II  ?dl  ejinBrio  od 

add  eJ  T&nciaitaicct^  aslB^t  doslico  od  xiajlai  ad  nao  noidaa 


V-  d.Mpdfci  dd^doifi’  di:  VafloidBointmimco  adBupabanJ: 


^ a^'aib*:»0C'*^3  bna*  ccliBsIre^nic  QVldBtdeiinij^bB 
-n/aid  iai>lviaB-9iq  add  loJ  noidfiDdlqini  arfT  C£^ 

cr 

•’dt*9#!JaV3ijki5  iacs*'  ^.l  .laalo  adisBbriadnl'x^gc^  1o  gnJ:  . 

‘  I 

-'1=^1  rsftcO  *10  gun^'’  bre  B’ludajystdS  gnidBidJbal  ic 

^r^l;eri9r:f  n9^3Bi  Ic  T-f  (Mr>*9ifr  #5  dnadlogfiil  decn;  ovd  add  BTrc  ncI^B 

4 

dai’i.  c»xKi‘.ti.?cq  t vibodb  to'i  banJtdaab  anc^^sq  aaond  j 

4 

^  c»if  svs'^brA  rA  *e add  lit  jrtclB'rd  oniooqs 


i  bcc’i  Itf.  ii  Sant  ion  at  ncide-iabianoO*^  j 


aacidelB't  ^^'<' "^  .isbsBl  rJ  znotif  i 


113 


between  people  requires  also  both  skill  and  knowl¬ 
edge.  ”1^  This  statement  applies  equally  as  well  to 
Initiating  Structure.  The  question,  of  course,  is: 

To  what  extent  may  these  dimensions  of  leadership 
behavior  be  developed  by  training? 

After  initial  training  and  experience  in  the 
field,  the  importance  of  self-evaluation  must  not  be 
overlooked.  In  his  role  of  school  superintendent, 
the  leader  must  be  able  to  evaluate  his  procedures 
and  his  actions  in  the  context  of  the  type  of  image 
he  is  creating  and  the  goals  he  is  achieving,  against 
the  type  of  image  he  is  expected  to  create  and  the 
goals  the  institution  considers  desirable  of  achieve¬ 
ment  . 


III.  RECOMMENDATIONS  FOR  FURTHER  STUDY 

The  research  has  revealed  three  major  questions  which 
warrant  further  study; 

1)  What  are  the  causes  of  the  differences  in  the 
behavior  patterns  of  individual  superintendents? 

2)  What  are  the  causes  of  the  divergences  between  the 
expected  and  perceived  behavior  of  the  superintendent? 

l^Andrews,  "Recent  Research  in  Leadership,"  o£.  cit . , 


p.  22 . 


1 


1  ;♦  del  I 


lii'ft  H  i  •  ■  '  ‘)| ‘O JiF. vj‘ L 


•• 

XSisi  i  .•  <■  .xUv  o'i' 

V -;!i  . 


■  :  X  •■  ,  i  J  . 

v^*.  '  *  V  V  I4-  ^ 

^  ^  [  i  ,  J.  X  i.  .  I  •  .  >  K.  i,<  .'*  i  C.  X  -  •  .u'  <  r  ■ 

■'  '  .  .  '.  .'  I  f  '.’  ‘.'y.  '.  '  <  •  ■  ’  V  I  ,  f  i  i.J 

I  i  'i.'  f  '■'•J  -i'J  Vi.  <•■»>. .j  u  *  LjJC.;  cJXii  i)i'/ 

I  ,  ^  M  -  i V ..•  ;■  •  :  ...  V  V  t:.  '  -i4 

.  t  .;  'i:*'  ‘i  ■■••'1;  i  ■' 

L  ,  '•  ’..icfiij  i'lf  i.j:-  v  '.'.'v.  .  .  J  .4  J:  -‘^aJ 


♦  O  •  .i 


.«  •  i 


.  i 


A. 


i  I  •'  f 


I  i 


‘ ; 


>J  ■..,.  ''V.r  <>Lv"  J.C 


/  .v: 


I  •  .  ■  I  -■  «  ’  *  V*  ' 


.  1.  :  V  •  .1.  •  c 


<-  Toivi  fK.  d 


'  ttavat  FC 


0*Xti>  fci/.  i»». 


'..!rfCl  l/a  ‘  Ji.J  'iC,  ‘  1  U.L  V /.f !  V  -•  ■ W  .C-:  Ol.a  i- ;  '  J  L  ;  a 


>  "V 


KJ  V 


'l  .  r>Vt 

V 


llh 

3)  What  is  the  range  of  behavior  permitted  a  snoerinten- 
dent  v/ithin  which  he  can  perform  his  functions 
effectively? 


IV  GONGLUDIMG  STATEMEITT 

This  study  has  attempted  to  examine  the  tw^o  most 
important  dimensions  of  leader  behavior  of  the  superintendent 
from  the  point  of  view  of  one  reference  group.  The  district 
superintendent  of  schools  is  a  key  figure  in  a  hierarchical 
organization.  As  a  leader,  he  is  faced  v/ith  the  institutional 
realities  of  the  formal  organization  and  the  psychological 
demands  of  the  personnel  he  supervises.  He  has  contractual 
obligations  to  achieve  certain  institutional  goals  and  even 
to  use  procedures  which  may  militate  against  the  ’’human  re¬ 
lations”  approach  to  leadership. 

The  study  has  shown  that  there  is  significant  diver¬ 
gence  between,  and  conflicts  within,  the  expected  and  per¬ 
ceived  behavior  of  the  superintendent  as  viev/ed  by  his  sub¬ 
ordinate  supervisors.  It  has  been  suggested  that  these 
disparities  may  be  attributed  to  three  main  factors: 

1)  The  legal  definition  of  the  position  conflicts  with 
the  theoretical  definition.  While  the  writings  of 
many  present-day  students  of  the  position  suggest 
that  the  superintendent’s  role  is  changing  from  one 
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of  inspection  to  that  of  educational  leader,  legally 
he  must  still  oerform  functions  of  an  insoector. 

2)  Differences  in  the  personality  needs  of  subordi lates . 

These  differences  are  attributable  to  such  determin¬ 
ants  as  sex,  certification,  years  of  acquaintance 
with  superintendent ,  and  position. 

3)  Differences  in  the  behavioral  natterns  of  the  super¬ 
intendents.  These  differences  may  be  occasioned  by 
the  personality  needs  of  the  superintendents  and 
their  skill  in  working  v;ith  staff  members. 

The  divergence  betv/een  expectations  and  perceptions  of 
the  behavior  of  the  superintendent  which  this  study  has  revealed 
may  create  problems  for  him.  Certainly  this  is  a  factor  wnich 
could  hamper  the  superintendent  in  his  task  of  providing  effect¬ 
ive  educational  leadership.  The  extent  to  v/hich  it  actually  does, 
may  depend  to  a  considerable  extent  upon  the  skill  of  the  super¬ 
intendent  in  recognizing  the  divergence  between  exnectations  and 
perceptions,  and  then  taking  the  necessary  action  to  bring  them 
into  reasonable  congruence. 
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APPENDIX  A 


COPY  OF  DISTRICT  SUPERINTENDENT 
LEADER  BEHAVIOR  DESCRIPTION  QUESTIONNAIRE 
AND  ACCOMPANYING  LETTER 


Box  1022 

Whitehorse,  Y.T. 
April  14)  1961. 


Dear 


I  am  working  on  a  M.  Ed.  thesis  on  the  topic 
Expected  and  Perceived  Behaviors  of  School  Superintendents 

As  Viewed  by  Principals,  Vice-Principals.  Directors.  Consul¬ 

tants,  and  Supervisors.  Research  in  this  area  is  lacking  in 
Canada  and  it  is  felt  that  the  identification  of  the  patterns 
of  expectations  and  behaviors  should  enable  superintendents 
to  gain  some  insight  into  how  they  might  work  more  effi¬ 
ciently  with  their  supervisory  personnel. 

My  purpose  in  writing  to  you  is  to  request  not 
more  than  a  half-hour  of  your  valuable  time,  out  of  your 
very  busy  schedule,  to  complete  the  attached  questionnaire. 
You  will  note  that  is  is  in  three  parts: 

1.  Part  A  requests  data  regarding  your  profes¬ 
sional  background  and  status; 

2.  Part  B  asks  you  to  describe  hov;  your  present 
superintendent  should  act; 

3.  Part  C  asks  you  to  describe  how,  in  fact,  your 
present  superintendent  does  act. 

It  is  important  that  every  item  be  answered. 

I  can  give  you  absolute  assurance  that  your 
j»0p2_jL0s  will  be  made  known  to  no  one.  As  statistics,  and 
only  as  statistics,  they  will  give  body  to  the  patterns  of 
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expectations  and  behaviors  of  school  superintendents. 

I  am  doing  my  graduate  work  at  the  Division  of 
Education  Administration,  University  of  Alberta.  The  chair¬ 
man  of  my  thesis  committee  is  Dr.  L.  W*  Downey. 

1  wish  to  thank  you,  in  advance,  for  the  half-hour 
of  careful  consideration  you  will  give  to  the  questionnaire. 
It  is  only  through  knowledgeable  co-operation  of  people  such 
as  you  that  research  into  educational  administration  and 
supervision  in  Canada  can  be  furthered. 

I  have  enclosed  a  stamped,  self-addressed  envelope 
for  returning  the  completed  questionnaire  to  me.  May  I  have 
this  by  May  1st,  please?  Thank  you  again  for  your  help. 

Yours  sincerely. 


HARRY  THOMPSON. 
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DISTRICT  SUPERINTENDENT  LEADER 
BEHAVIOUR  DESCRIPTION  QUESTIONNAIRE 


PART  A:  Please  complete  the  following: 

A.  Your  position  (Please  circle  one) 

1.  Supervising  principal. 

2.  Teaching  principal. 

3.  Vice-principal. 

4.  Director  of  Instruction 

5 .  Consultant 

6.  Supervisor 

B.  Your  sex  (Please  circle  one) 

1.  Single  male 

2 .  Married  male 

3 .  Single  female 

4.  Married  female 

C.  Your  teaching  certificate  (Please  circle 

highest  certificate  held) 


1. 

E-C 

4. 

S-C 

2. 

E-B 

3. 

S-B 

3. 

E-A 

6. 

S-A 

7.  Permit 

p.  Area  of  responsibility  (Please  circle  grades) 

1  2  3  4  5  6  7  S  9  10  11  12  13 

E.  Total  years  of  teaching  and  supervisory 
experience .  (Circle  one ) 

1.  0-2  yr.  3.  6-10  yr. 

2.  3-3  yr.  4.  11-20  yr.  3.  21  yr.  and 

over . 
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F.  How  many  years  have  you  worked  under  your 
present  district  superintendent  of  schools? 
(Please  circle  one) 


1. 

0-1  yr. 

4. 

3-4  yr. 

2. 

1-2  yr. 

3. 

4-5  yr. 

3. 

2-3  yr. 

6. 

More  than  5  yr. 

How  do 

you  expect 

your 

superintendent  to 

I.  READ  EACH  ITEM  CAREFULLY. 

II.  THINK  HOW  FREQUENTLY  YOUR  SUPERINTENDENT 
SHOULD  ENGAGE  IN  THE  IDEAL  BEHAVIOUR 
DESCRIBED  BY  THE  ITEM. 

4  -  He  should  always  act  this  way. 

3  -  He  should  often  act  this  way. 

2  -  He  should  occasionally  act  this  way. 
1  --  He  should  seldom  act  this  way. 

0  -  He  should  never  act  this  way. 

PLEASE  CIRCLE  THE  NUMBER  THAT  APPLIES  IN  YOUR  OPINION. 


1.  He 

makes  his  attitudes  clear  to  the 

4 

3 

2 

1 

0 

2.  He 

staff. 

does  personal  favors  for  staff 
members . 

4 

3 

2 

1 

0 

3.  He 

tries  out  his  new  ideas  with  the 
staff. 

4 

3 

2 

1 

0 

4.  He 

does  little  things  to  make  it  pleasant 
to  be  a  member  of  the  staff. 

4 

3 

2 

1 

0 

3.  He 

rules  with  an  iron  hand. 

4 

3 

2 

1 

0 

6.  He 

is  easy  to  understand. 

4 

3 

2 

1 

0 

7.  He 

criticizes  poor  work. 

4 

3 

2 

1 

0 

B.  He 

finds  time  to  listen  to  staff  members. 

4 

3 

2 

1 

0 

9.  He 

speaks  in  a  manner  not  to  be 

4 

3 

2 

1 

0 

10.  He 

questioned, 
keeps  to  himself. 

4 

3 

2 

1 

0 

11.  He 

assigns  staff  members  to  particular 
tasks. 

4 

3 

2 

1 

0 

12.  He 

looks  out  for  the  personal  welfare  of 
individual  staff  members. 

4 

3 

2 

1 

0 
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13 •  He  schedules  the  work  to  be  done. 


4  3  2  10 


14.  He  refuses  to  explain  his  actions.  4  3 

13.  He  maintains  definite  standards  of  43 

performance . 

16.  He  acts  without  consulting  the  staff.  4  3 

17.  He  emphasizes  the  meeting  of  deadlines.  4  3 

15.  He  backs  up  the  members  in  their  actions.  4  3 

19.  He  encourages  the  use  of  uniform  4  3 

procedures , 


20.  He  treats  all  staff  members  as  his  equals,  4  3 

21.  He  makes  sure  that  his  part  in  the 

organization  is  understood  by  all 

staff  members.  4  3 

22.  He  is  willing  to  make  changes.  4  3 

23.  He  asks  the  staff  members  to  follow 

standard  rules  and  regulations.  4  3 

24.  He  is  friendly  and  approachable.  4  3 

25.  He  lets  staff  members  know  what  is 

expected  of  them.  4  3 

26.  He  makes  staff  members  feel  at  ease  when 

talking  with  him.  4  3 

27.  He  sees  to  it  that  staff  members  are 

working  up  to  capacity.  4  3 

2g.  He  puts  suggestions  made  by  the  staff 

into  operation.  4  3 

29.  He  sees  to  it  that  the  work  of  the 

staff  is  coordinated.  4  3 

30.  He  gets  staff  approval  on  important 

matters  before  going  ahead.  4  3 


2  10 
2  10 
2  10 
2  10 
2  10 
2  10 
2  10 

2  10 
2  10 

2  10 
2  10 

2  10 

2  10 

2  10 

2  10 

2  10 

2  10 
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PART  C:  How  Does  Your  Superintendent  Act? 

1.  READ  EACH  ITEM  CAREFULLY. 

II.  THINK  HOW  FREQUENTLY  YOUR  SUPERINTENDENT 
ENGAGES  IN  THE  ACTUAL  BEHAVIOUR  DESCRIBED 
BY  THE  ITEM. 

4  -  He  always  acts  this  way. 

3  -  He  often  acts  this  way. 

2  -  He  occasionally  acts  this  way. 

1  -  He  seldom  acts  this  way. 

0  -  He  never  acts  this  way. 

PLEASE  CIRCLE  THE  NUMBER  THAT  APPLIES  FOR  EACH  STATEMENT. 


1.  He  makes  his  attitudes  clear  to  the  staff.  4 

2.  He  does  personal  favors  for  staff  members.  4 

3.  He  tries  out  his  new  ideas  with  the  staff.  4 


4.  He  does  little  things  to  make  it  pleasant  4 

to  be  a  member  of  the  staff. 

5.  He  rules  with  an  iron  hand.  4 

6.  He  is  easy  to  understand.  4 

7.  He  criticizes  poor  work.  4 

B.  He  finds  time  to  listen  to  staff  members.  4 

9.  He  speaks  in  a  manner  not  to  be  4 

questioned. 

10.  He  keeps  to  himself.  4 

11.  He  assigns  staff  members  to  particular 

tasks.  ^ 

12.  He  looks  out  for  the  personal  welfare  of 

individual  staff  members.  4 

13.  He  schedules  the  work  to  be  done.  4 

14.  He  refuses  to  explain  his  actions.  4 

13.  He  maintains  definite  standards  of  4 

performance . 

16.  He  acts  without  consulting  the  staff.  4 

17.  He  emphasizes  the  meeting  of  deadlines.  4 

IB.  He  backs  up  the  members  in  their  actions.  4 


3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 

3 


2  1 
2  1 
2  1 
2  1 
2  1 
2  1 
2  1 
2  1 
2  1 
2  1 

2  1 
2  1 
2  1 
2  1 
2  1 
2  1 
2  1 
2  1 
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0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 

0 
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19.  He  encourages  the  use  of  uniform  procedures. 

4 

20.  He  treats  all  staff  members  as  his  equals.  4 


21.  He  makes  sure  that  his  part  in  the 

organization  is  understood  by  all  4 

staff  members. 

22.  He  is  willing  to  make  changes.  4 

23.  He  asks  the  staff  members  to  follow 

standard  rules  and  regulations.  4 

24.  He  is  friendly  and  approachable.  4 

23.  He  lets  staff  members  know  what  is 

expected  of  them.  4 

26.  He  makes  staff  members  feel  at  ease 

when  talking  with  him.  4 

27.  He  sees  to  it  that  staff  members  are 

working  up  to  capacity.  4 

28.  He  puts  suggestions  made  by  the  staff 

into  operation.  4 

29.  He  sees  to  it  that  the  work  of  the  staff 

is  coordinated.  4 

30.  He  gets  staff  approval  on  important 

matters  before  going  ahead.  4 
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COPY  OF  LETTER  PERf^ITTING  ADAPTATION 

OF  LBDQ 


THE  OHIO  STATE  UNIVERSITY 
1775  SOUTH  COLLEGE  ROAD 
COLUMBUS  10,  OHIO 

BUREAU  OF 

BUSINESS  RESEARCH  January  IB,  I960 


Harry  Thompson 
Department  of  Education 
Box  2029 

White  Horse,  Yukon  Territory 
Canada 

Dear  Mr.  Thompson: 

This  letter  authorizes  you  to  adapt  the  Leader 
Behavior  Description  Questionnaire  for  research  purposes 
in  connection  with  your  postgraduate  degree. 

Best  wishes  on  the  progress  of  your  research. 

Sincerely  yours. 


RiHS:  srp 


Ralph  M.  Stogdill 
Research  Associate 
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COPY  OF  LETTER  TO 
CHIEF  INSPECTOR  OF  SCHOOLS 

December  30,  I960. 

PIr .  E .  E .  Hyndman , 

Chief  Superintendent  of  Schools, 

Department  of  Education, 

Victoria,  B.  C, 

Dear  P:r.  Hyndman: 

Once  again  I  am  soliciting  your  assistance  with 
regard  to  my  M.  Ed.  thesis  which  is  on  the  topic  ’»Role 
Expectations  and  Perceived  Role  Behaviors  of  School  Superin¬ 
tendents  as  Viewed  by  Principals  and  Other  Supervisory 
Personnel.”  You  will  recall  that  I  sought  your  assistance 
last  year  in  obtaining  the  names  of  two  or  three  district 
superintendents  in  whose  areas  I  could  distribute  my  ques¬ 
tionnaire.  At  that  time  it  was  my  plan  to  distribute  the 
questionnaire  to  principals  and  teachers.  I  later  discovered 
that  the  relationship  between  the  district  superintendent 
and  many  of  his  teachers  is  not  very  close  and  it  was  there¬ 
fore  suggested  to  me  that  my  study  would  be  far  more  reliable 
if  I  were  to  distribute  the  questionnaires  to  principals, 
vice-principals,  directors,  consultants  and  supervisors  only. 
It  is  my  plan  to  do  this.  However,  to  implement  this  change, 
Dr.  J.  H.  PI.  Andrews  who  was  the  Chairman  of  my  Thesis 
Committee  last  year,  indicated  that  three  superintendencies 
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would  not  be  enough  to  comprise  a  sample  of  this  new  study. 

He  felt  that  about  six  would  be  more  appropriate, 

I  would  therefore  be  very  grateful  to  you  if  you 
could  give  me  the  names  and  addresses  of  twelve  of  your 
district  superintendents  who  have  been  in  their  present 
areas  for  at  least  two  years  and  whom  you  feel  would  not 
object  to  having  my  role  behavior  questionnaire  distributed 
in  their  superintendencies,  I  am  requesting  twelve  because 
1  feel  that  out  of  this  number  possibly  six  will  be  agreeable, 
I  wish  to  thank  you  for  your  help  with  my  thesis 
both  in  the  past  and  in  the  present.  Compliments  of  the 
season  to  you  and  best  wishes  for  the  new  year. 

Yours  very  sincerely, 

HARRY  THOMPSON, 

Superintendent  of  Schools. 
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SECOND  ACCOMPANYING  LETTER 


Box  1022 

Whitehorse,  Y.T. 

my  g,  1961. 


Dear  Sir: 

On  April  14th  1  mailed  you  a  copy  of  the  attached 
questionnaire.  Since  it  has  not  been  returned  I  am  wonder¬ 
ing  if  it  has  become  misplaced  or  "buried'^  in  other  cor¬ 
respondence  . 

As  it  is  desirable  to  obtain  as  complete  a  res¬ 
ponse  as  possible  to  the  study,  I  am  taking  the  liberty  of 
enclosing  a  second  questionnaire  and  a  stamped,  self- 
addressed  envelope  for  your  reply. 

You  will  note  that  the  questionnaire  is  in  three 

parts: 

1.  Part  A  requests  data  regarding  your  professional 
background  and  status; 

2.  Part  B  asks  you  to  describe  how,  in  your  opinion, 
your  superintendent  should  act; 

3.  Part  C  asks  you  to  describe  how,  in  your  view, 
your  superintendent  does  act. 

It  is  important  that  every  item  be  answered. 

1  can  give  you  absolute  assurance  that  your  replies 
will  be  made  known  to  no  one.  As  statistics,  and  only  as 
statistics,  they  will  give  body  to  the  patterns  of  expecta¬ 
tions  and  behaviors  of  superintendents.  The  questionnaire 
has  a  code  letter  because  this  study  is  being  conducted  in 
eleven  superintendencies.  I  might  add  permission  was  ob¬ 
tained  in  advance  from  these  superintendents  to  conduct 
this  study  in  their  areas. 

You  will  be  pleased  to  know,  too,  that  your  provin¬ 
cial  Principals’  and  Vice-Principals’  Association  is  very 
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interested  in  the  study.  I  have  indicated  to  the  Research 
Director  of  this  group  that  a  copy  of  the  thesis  will  be 
given  to  them. 

May  I  take  this  final  opportunity  to  thank  you  for 
your  help. 


Yours  sincerely, 


HARRY  THOMPSON 
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